
PROGRAMME NAME

Programme Objective Indicator Milestone 1 (December 2019) Milestone 2 (December 2020) Milestone 3 (December 2021) Milestone 4 (December 2022) Target (December 2023) Definitions of Indicators Means of Verification (Data Sources) Frequency of Data Collection

Ethiopia: N/A

Ethiopia: 10% of 19 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Ethiopia: 25% of 19 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Ethiopia: 40% of 19 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Ethiopia: 60% of 19 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Myanmar: N/A

Myanmar: 10% of 37 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Myanmar: 25% of 37 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Myanmar: 40% of 37 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Myanmar: 60% of 37 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Somalia: N/A

Somalia: 10% of 21 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Somalia: 25% of 21 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Somalia: 40% of 21 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Somalia: 60% of 21 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

South Sudan: N/A

South Sudan: 10% of 20 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

South Sudan: 25% of 20 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

South Sudan: 40% of 20 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

South Sudan: 60% of 20 target educational institutions 

achieving minimum standards/benchmarks of quality, 

inclusive and effective learner-friendly education 

environments

Ethiopia: N/A

Ethiopia: 2% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Ethiopia: 4% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Ethiopia: 7% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Ethiopia: 10% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Myanmar: N/A

Myanmar: 2% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Myanmar: 4% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Myanmar: 7% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Myanmar: 10% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Somalia: N/A

Somalia: 2% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Somalia: 4% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Somalia: 7% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Somalia: 10% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

South Sudan: N/A

South Sudan: 2% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

South Sudan: 4% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

South Sudan: 7% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

South Sudan: 10% reduction in disparities in learning 

achievements between girls and boys compared to 

baseline levels

Ethiopia: N/A

Ethiopia: 2% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Ethiopia: 3% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Ethiopia: 4% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Ethiopia: 5% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Myanmar: N/A

Myanmar: 2% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Myanmar: 3% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Myanmar: 4% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Myanmar: 5% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Somalia: N/A

Somalia: 2% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Somalia: 3% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Somalia: 4% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Somalia: 5% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

South Sudan: N/A

South Sudan: 2% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

South Sudan: 3% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

South Sudan: 4% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

South Sudan: 5% increase in resources committed and 

received from government and other significant 

stakeholders compared to baseline levels

Ethiopia: N/A
Ethiopia: 2% (2% f; 2% m) increase in learning outcomes 

of marginalised children

Ethiopia: 5% (5% f; 5% m) increase in learning outcomes 

of marginalised children

Ethiopia: 7% (7% f; 7% m) increase in learning outcomes 

of marginalised children

Ethiopia: 10% (10% f; 10% m) increase in the learning 

outcomes of marginalised children

Myanmar: N/A
Myanmar: 2% (2% f; 2% m) increase in learning 

outcomes of marginalised children

Myanmar: 5% (5% f; 5% m) increase in learning 

outcomes of marginalised children

Myanmar: 7% (7% f; 7% m) increase in learning 

outcomes of marginalised children

Myanmar: 10% (10% f; 10% m) increase in the learning 

outcomes of marginalised children

Somalia: N/A
Somalia: 2% (2% f; 2% m) increase in the learning 

outcomes of marginalised children

Somalia: 5% (5% f; 5% m) increase in the learning 

outcomes of marginalised children

Somalia: 7% (7% f; 7% m) increase in the learning 

outcomes of marginalised children

Somalia: 10% (10% f; 10% m) increase in the learning 

outcomes of marginalised children

South Sudan: N/A
South Sudan: 2% (2% f; 2% m) increase in the learning 

outcomes of marginalised children

South Sudan: 5% (5% f; 5% m) increase in the learning 

outcomes of marginalised children

South Sudan: 7% (7% f; 7% m) increase in the learning 

outcomes of marginalised children

South Sudan: 10% (10% f; 10% m) increase in the 

learning outcomes of marginalised children

Ethiopia: N/A

Ethiopia: 70% (155 children, of which 87 f; 68 m) of 220 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Ethiopia: 70% (155 children, of which 87 f; 68 m) of 220 

reintegrated out-of-school children enrolled in supported 

learning institutions remain in the learning institution in 

the following year

Ethiopia: 70% (155 children, of which 87 f; 68 m) of 220 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Ethiopia: 70% (155 children, of which 87 f; 68 m) of 220 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Myanmar: N/A

Myanmar: 70% (163, of which 81 f; 82 m) of 231 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Myanmar: 70% (176, of which 90 f; 87 m) of 251 

reintegrated out-of-school children enrolled in supported 

learning institutions remain in the learning institution in 

the following year

Myanmar: 70% (176, of which 90 f; 87 m) of 251 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Myanmar: 70% (176, of which 90 f; 87 m) of 251 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Somalia: N/A

Somalia: 70% (443, of which 266 f; 177 m) of 632 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Somalia: 70% (443, of which 266 f; 177 m) of 632 

reintegrated out-of-school children enrolled in supported 

learning institutions remain in the learning institution in 

the following year

Somalia: 70% (443, of which 266 f; 177 m) of 632 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Somalia: 70% (443, of which 266 f; 177 m) of 632 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

South Sudan: N/A

South Sudan: 70% (251, of which 101 f; 150 m) of 357 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

South Sudan: 70% (175, of which 70 f; 105 m) of 250 

reintegrated out-of-school children enrolled in supported 

learning institutions remain in the learning institution in 

the following year

South Sudan: 70% (175, of which 70 f; 105 m) of 250 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

South Sudan: 70% (175, of which 70 f; 105 m) of 250 

reintegrated out-of-school children enrolled in 

supported learning institutions remain in the learning 

institution in the following year

Ethiopia: 0 persons (0 f; 0 m) that enrol in a course in 

non-gender traditional skills areas

Ethiopia: 5 persons (2 f; 3 m) that enrol in a course in 

non-gender traditional skills areas (cumulative)

Ethiopia: 10 persons (4 f; 6 m) that enrol in a course in 

non-gender traditional skills areas (cumulative)

Ethiopia: 15 persons (6 f; 9 m) that enrol in a course in 

non-gender traditional skills areas (cumulative)

Ethiopia: 20 persons (8 f; 12 m) that enrol in a course in 

non-gender traditional skills areas (cumulative)

Myanmar: 0 persons (0 f; 0 m) enrol in a course in a non-

gender traditional skills area (cumulative)

Myanmar: 3 persons (1 f; 2 m) enrol in a course in a non-

gender traditional skills area (cumulative)

Myanmar: 7 persons (2 f; 5 m) enrol in a course in a non-

gender traditional skills area (cumulative)

Myanmar: 11 persons (3 f; 8 m) enrol in a course in a 

non-gender traditional skills area (cumulative)

Myanmar: 15 persons (4 f; 11 m) enrol in a course in a 

non-gender traditional skills area (cumulative)

Somalia: 0 persons (0 f; 0 m) enrol in a course in a non-

gender traditional skills area (cumulative)

Somalia: 2 persons (1 f; 1 m) enrol in a course in a non-

gender traditional skills area (cumulative)

Somalia: 4 persons (2 f; 2 m) enrol in a course in a non-

gender traditional skills area (cumulative)

Somalia: 7 persons (3 f; 4 m) enrol in a course in a non-

gender traditional skills area (cumulative)

Somalia: 10 persons (4 f; 6 m) enrol in a course in a non-

gender traditional skills area (cumulative)

South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A

Percentage-wise increase in the end-of-school/course 

exam scores for marginalised children (f/m; FwD/MwD; 

OOSG/OOSB). The percentage-wise change in exam 

scores is calculated by dividing the average exam scores 

for marginalised children at the point in question by the 

average at baseline. Change should be measured in 

percentages; not in percentage points.

Marginalised children are defined in the following ways, 

depending on the context:

* Where no gender is considered marginalised: 

Marginalised learners = FwD+MwD+OOSG+OOSB.

* Where girls/young women are considered 

marginalised: Marginalised learners = f+MwD+OOSB, 

where f includes FwD and OOSG. Girls/young women are 

considered marginalised if the gender parity index is 

lower than 0.80.

* Where boys/young women are considered 

marginalised: Marginalised learners = m+FwD+OOSG, 

where m includes MwD and OOSB. Boys/young men are 

considered marginalised if the gender parity index is 

higher than 1.25.

Data on marginalisation: Enrolment records, interviews 

with head teacher.

Exam scores: Document containing exam scores or 

averages disaggregated by marginalisation and gender.

Exam scores: Annually: After exam scores are officially 

announced.

(Lists of marginalised groups will be finalised at the 

beginning of the programme and be revised annually.)

Proportion and number of learners (f/m; FwD/MwD; 

OOSG/OOSB), enrolled under Output Indicator 1.1.1, that 

remain enrolled in a learning institution in the year 

following the academic year in which they originally 

enrolled (under Output Indicator 1.1.1), regardless of 

repetition. This is calculated by dividing the number of 

persons who enrolled in a learning institution under 

Output Indicator 1.1.1 in the previous year by the 

number of these persons who are still enrolled in the 

current academic year. Only persons enrolling in a course 

where they are expected to continue the following 

academic year are included in the calculation.

Children enrolling in learning institutions: See output 

indicator 1.1.1.

Children remaining in learning institutions: Enrolment 

records.

Data on marginalisation: Enrolment records, interview 

with head teacher.

Children enrolling in learning institutions: See output 

indicator 1.1.1.

Children remaining in learning institutions: Annually, in 

the first term of the academic year.

Data on marginalisation: See output indicator 1.1.1.

Percentage-wise reduction in disparities in the average 

marks on end-of-school/course exam scores between 

females and males. The disparity at any given point is 

calculated by dividing the average score of females by 

the average score of males. The percentage-wise change 

in disparities is calculated by dividing the disparity at the 

point in question by the disparity at baseline. Change 

should be measured in percentages; not in percentage 

points.

Official documents containing at least average exam 

scores for females and males at end-of-school/course 

exams. (The exact type of document will be identified at 

the start of the programme on a country-by-country 

basis.)

School: Annually: end of school year, once scores are 

available.

TVET: Annually: End of calendar year.

Percentage increase in financial or in-kind support that 

the government (at regional or national level) and other 

stakeholders have committed in a specific year 

compared to the baseline. The percentage-wise change 

in resources is calculated by dividing the amount 

committed and received at the point in question by the 

amount at baseline. In-kind support should be 

monetised and added to the financial support received.

Budget and related documents, interviews with the 

government and stakeholders
Annually: End of calendar year.

All learners are equipped with the attitudes and skills that will help them access opportunities and achieve their fullest potential

Percentage of target educational institutions (schools, 

AE, ALP, TVET) that achieve scores of 3 or 4 on all the 

ETLE indicators. (This is a composite indicator that will 

consist of all the ETLE indicators. The ETLE indicators will 

be developed as part of the baseline. The number of 

ETLE indicators that needs to be fulfilled for the 

objective indicator to be fulfilled, will be revised once 

the ETLE has been developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

(Data for all indicators will also be collected through the 

baseline survey.)

Semi-annually: mid-year and end of year. 

Objective Indicator 1: % of target educational institutions 

achieving minimum standards/benchmarks of quality, inclusive 

and effective learner-friendly education environments (composite 

indicator)

Outcome Indicator 1.2: % and # of reintegrated out-of-school 

children (f/m) enrolled in supported learning institutions that 

remain in the learning institution the following year (disability, 

out-of-school status)

Objective Indicator 2: % reduction in disparities in learning 

achievements for girls compared to boys

Objective Indicator 3: % increase in resources committed by 

government and other significant stakeholders in implementing 

countries for SDG4 (disaggregated by regional and national levels)

Objective: All learners, regardless of 

background, ability and gender, equitably 

access, engage in and learn in inclusive 

educational institutions (schools, accelerated 

education, alternative learning programmes, 

and TVET centres)

Outcome Indicator 1.1: % increase in learning outcomes of 

marginalised children (f/m) (disability, out-of-school status)

Strengthening Equity, Access & Quality in Education (SEAQE2)

SEAQE2 Logical Framework (24 January 2019) — ADRA Norway

DEVELOPMENT GOAL 

Outcome Indicator 1.3: # of persons (f/m) completing non-gender 

traditional skill areas (as defined in each context) (skills area, 

disability, out-of-school status)

Number of persons (f/m; FwD/MwD; OOSG/OOSB) that 

complete/graduate from a TVET course in non-gender 

traditional skills areas. (The non-gender traditional skills 

areas will be defined in each context as part of the 

baseline.)

Completion: Official document containing list of persons 

completing a TVET course.

List of non-gender traditional skills areas to be drafted 

based on an analysis of the relevant TVET sector.

Data on marginalisation: Enrolment records, interview 

with head teacher.

Enrolment: Semi-annually: mid-year and end of year.

(Non-gender traditional skills area list to be drafted at 

the beginning of the programme and revised annually.)

Outcome 1: More marginalised children and 

youth access and participate in inclusive 

education



Ethiopia: 220 out-of-school children (123 f; 97 m) 

supported to enrol into education

Ethiopia: 220 out-of-school children (123 f; 97 m) 

supported to enrol into education

Ethiopia: 220 out-of-school children (123 f; 97 m) 

supported to enrol into education

Ethiopia: 220 out-of-school children (123 f; 97 m) 

supported to enrol into education

Ethiopia: 220 out-of-school children (123 f; 97 m) 

supported to enrol into education

Myanmar: 231 out-of-school children (115 f; 116 m) 

supported to enrol into education

Myanmar: 251 out-of-school children (128 f; 123 m) 

supported to enrol into education

Myanmar: 251 out-of-school children (128 f; 123 m) 

supported to enrol into education

Myanmar: 251 out-of-school children (128 f; 123 m) 

supported to enrol into education

Myanmar: 257 out-of-school children (118 f; 112 m) 

supported to enrol into education

Somalia: 632 out-of-school children (380 f; 252 m) 

supported to enrol into education

Somalia: 632 out-of-school children (380 f; 252 m) 

supported to enrol into education

Somalia: 632 out-of-school children (380 f; 252 m) 

supported to enrol into education

Somalia: 632 out-of-school children (380 f; 252 m) 

supported to enrol into education

Somalia: 632 out-of-school children (380 f; 252 m) 

supported to enrol into education

South Sudan: 357 out-of-school children (143 f; 214 m) 

supported to enrol into education

South Sudan: 250 out-of-school children (100 f; 150 m) 

supported to enrol into education

South Sudan: 250 out-of-school children (100 f; 150 m) 

supported to enrol into education

South Sudan: 250 out-of-school children (100 f; 150 m) 

supported to enrol into education

South Sudan: 250 out-of-school children (100 f; 150 m) 

supported to enrol into education

Ethiopia: N/A
Ethiopia: 20% of 19 target educational institutions meet 

the minimum standards of inclusive education

Ethiopia: 35% of 19 target educational institutions meet 

the minimum standards of inclusive education

Ethiopia: 50% of 19 target educational institutions meet 

the minimum standards of inclusive education

Ethiopia: 70% of 19 target educational institutions meet 

the minimum standards of inclusive education

Myanmar: N/A
Myanmar: 20% of 37 target educational institutions 

meet the minimum standards of inclusive education

Myanmar: 35% of 37 target educational institutions 

meet the minimum standards of inclusive education

Myanmar: 50% of 37 target educational institutions 

meet the minimum standards of inclusive education

Myanmar: 70% of 37 target educational institutions 

meet the minimum standards of inclusive education

Somalia: N/A
Somalia: 20% of 21 target educational institutions meet 

the minimum standards of inclusive education

Somalia: 35% of 21 target educational institutions meet 

the minimum standards of inclusive education

Somalia: 50% of 21 target educational institutions meet 

the minimum standards of inclusive education

Somalia: 70% of 21 target educational institutions meet 

the minimum standards of inclusive education

South Sudan: N/A
South Sudan: 20% of 20 target educational institutions 

meet the minimum standards of inclusive education

South Sudan: 35% of 20 target educational institutions 

meet the minimum standards of inclusive education

South Sudan: 50% of 20 target educational institutions 

meet the minimum standards of inclusive education

South Sudan: 70% of 20 target educational institutions 

meet the minimum standards of inclusive education

Ethiopia: 0 partnerships formed supporting inclusive 

education for learners

Ethiopia: 1 partnership formed supporting inclusive 

education for learners (cumulative)

Ethiopia: 2 partnerships formed supporting inclusive 

education for learners (cumulative)

Ethiopia: 3 partnerships formed supporting inclusive 

education for learners (cumulative)

Ethiopia: 4 partnerships formed supporting inclusive 

education for learners (cumulative)

Myanmar: 3 partnerships formed supporting inclusive 

education for learners

Myanmar: 5 partnerships formed supporting inclusive 

education for learners (cumulative)

Myanmar: 7 partnerships formed supporting inclusive 

education for learners (cumulative)

Myanmar: 7 partnerships formed supporting inclusive 

education for learners (cumulative)

Myanmar: 7 partnerships formed supporting inclusive 

education for learners (cumulative)

Somalia: 1 partnership formed supporting inclusive 

education for learners

Somalia: 2 partnerships formed supporting inclusive 

education for learners (cumulative)

Somalia: 4 partnerships formed supporting inclusive 

education for learners (cumulative)

Somalia: 5 partnerships formed supporting inclusive 

education for learners (cumulative)

Somalia: 5 partnerships formed supporting inclusive 

education for learners (cumulative)

South Sudan: 0 partnerships formed supporting inclusive 

education for learners

South Sudan: 1 partnership formed supporting inclusive 

education for learners (cumulative)

South Sudan: 2 partnerships formed supporting inclusive 

education for learners (cumulative)

South Sudan: 3 partnerships formed supporting inclusive 

education for learners (cumulative)

South Sudan: 4 partnerships formed supporting inclusive 

education for learners (cumulative)

Ethiopia: 0 learners (0 f; 0 m) getting additional support 

from these partnerships

Ethiopia: 25 learners (15 f; 10 m) getting additional 

support from these partnerships

Ethiopia: 50 learners (30 f; 20 m) getting additional 

support from these partnerships

Ethiopia: 75 learners (45 f; 30 m) getting additional 

support from these partnerships

Ethiopia: 100 learners (60 f; 40 m) getting additional 

support from these partnerships

Myanmar: 34,229 learners (17,503 f; 16,726 m) getting 

additional support from these partnerships

Myanmar: 35,921 learners (18,370 f; 17,551 m) getting 

additional support from these partnerships

Myanmar: 37,698 learners (19,280 f; 18,418 m) getting 

additional support from these partnerships

Myanmar: 39,564 learners (20,236 f; 19,328 m) getting 

additional support from these partnerships

Myanmar: 41,523 learners (21,240 f; 20,283 m) getting 

additional support from these partnerships

Somalia: 32 learners (16 f; 16 m) getting additional 

support from these partnerships

Somalia: 70 learners (35 f; 35 m) getting additional 

support from these partnerships

Somalia: 112 learners (56 f; 56 m) getting additional 

support from these partnerships

Somalia: 150 learners (75 f; 75 m) getting additional 

support from these partnerships

Somalia: 150 learners (75 f; 75 m) getting additional 

support from these partnerships

South Sudan: 0 learners (0 f; 0 m) getting additional 

support from these partnerships

South Sudan: 450 learners (180 f; 270 m) getting 

additional support from these partnerships

South Sudan: 900 learners (360 f; 540 m) getting 

additional support from these partnerships

South Sudan: 1350 learners (540 f; 810 m) getting 

additional support from these partnerships

South Sudan: 1800 learners (720 f; 1080 m) getting 

additional support from these partnerships

Ethiopia: 410 educational personnel (92 f; 318 m) trained 

to support and respond to inclusive education

Ethiopia: 410 educational personnel (92 f; 318 m) trained 

to support and respond to inclusive education 

(cumulative; each person counted only once)

Ethiopia: 410 educational personnel (92 f; 318 m) trained 

to support and respond to inclusive education 

(cumulative; each person counted only once)

Ethiopia: 410 educational personnel (92 f; 318 m) trained 

to support and respond to inclusive education 

(cumulative; each person counted only once)

Ethiopia: 410 educational personnel (92 f; 318 m) trained 

to support and respond to inclusive education 

(cumulative; each person counted only once)

Myanmar: 1826 educational personnel (1222 f; 604 m) 

trained to support and respond to inclusive education 

Myanmar: 1826 educational personnel (1222 f; 604 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Myanmar: 1826 educational personnel (1222 f; 604 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Myanmar: 1826 educational personnel (1222 f; 604 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Myanmar: 1826 educational personnel (1222 f; 604 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Somalia: 392 educational personnel (159 f; 233 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Somalia: 392 educational personnel (159 f; 233 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Somalia: 392 educational personnel (159 f; 233 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Somalia: 392 educational personnel (159 f; 233 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Somalia: 392 educational personnel (159 f; 233 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

South Sudan: 130 educational personnel (18 f, 112 m) 

trained to support and respond to inclusive education

South Sudan: 130 educational personnel (18 f, 112 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

South Sudan: 130 educational personnel (18 f, 112 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

South Sudan: 130 educational personnel (18 f, 112 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

South Sudan: 130 educational personnel (18 f, 112 m) 

trained to support and respond to inclusive education 

(cumulative; each person counted only once)

Ethiopia: 0 education practices or systems improved to 

include inclusive education

Ethiopia: 1 education practice or system improved to 

include inclusive education (cumulative)

Ethiopia: 2 education practices or systems improved to 

include inclusive education (cumulative)

Ethiopia: 3 education practices or systems improved to 

include inclusive education (cumulative)

Ethiopia: 4 education practices or systems improved to 

include inclusive education (cumulative)

Myanmar: 0 education practices or systems improved to 

include inclusive education

Myanmar: 1 education practice or system improved to 

include inclusive education (cumulative)

Myanmar: 2 education practices or systems improved to 

include inclusive education (cumulative)

Myanmar: 3 education practices or systems improved to 

include inclusive education (cumulative)

Myanmar: 4 education practices or systems improved to 

include inclusive education (cumulative)

Somalia: 1 education practices or systems improved to 

include inclusive education

Somalia: 2 education practices or systems improved to 

include inclusive education (cumulative)

Somalia: 3 education practices or systems improved to 

include inclusive education (cumulative)

Somalia: 4 education practices or systems improved to 

include inclusive education (cumulative)

Somalia: 4 education practices or systems improved to 

include inclusive education (cumulative)

South Sudan: 0 education practices or systems improved 

to include inclusive education

South Sudan: 1 education practice or system improved 

to include inclusive education (cumulative)

South Sudan: 2 education practices or systems improved 

to include inclusive education (cumulative)

South Sudan: 3 education practices or systems improved 

to include inclusive education (cumulative)

South Sudan: 4 education practices or systems improved 

to include inclusive education (cumulative)

Ethiopia: 9673 learners (4131 f; 5542 m) enrolled in 

target educational institutions

Ethiopia: 10,335 learners (4536 f; 5799 m) enrolled in 

target educational institutions

Ethiopia: 11,000 learners (4931 f; 6069 m) enrolled in 

target educational institutions

Ethiopia: 11,698 learners (5346 f; 6352 m) enrolled in 

target educational institutions

Ethiopia: 12,582 learners (5753 f; 6829 m) enrolled in 

target educational institutions

Myanmar: 34,229 learners (17,503 f; 16,726 m) enrolled 

in target educational institutions

Myanmar: 35,921 learners (18,370 f; 17,551 m) enrolled 

in target educational institutions

Myanmar: 37,698 learners (19,280 f; 18,418 m) enrolled 

in target educational institutions

Myanmar: 39,564 learners (20,236 f; 19,328 m) enrolled 

in target educational institutions

Myanmar: 41,523 learners (21,240 f; 20,283 m) enrolled 

in target educational institutions

Somalia: 12,900 learners (6708 f; 6192 m) enrolled in 

target educational institutions

Somalia: 13,545 learners (7043 f; 6502 m) enrolled in 

target educational institutions

Somalia: 11,062 learners (5752 f; 5310 m) enrolled in 

target educational institutions

Somalia: 11,615 learners (6040 f; 5575 m) enrolled in 

target educational institutions

Somalia: 12,196 learners (6342 f; 5854 m) enrolled in 

target educational institutions

South Sudan: 3285 learners (1202 f; 2083 m) enrolled in 

target educational institutions

South Sudan: 3472 learners (1295 f; 2177 m) enrolled in 

target educational institutions

South Sudan: 3682 learners (1406 f; 2276 m) enrolled in 

target educational institutions

South Sudan: 3907 learners (1527 f; 2380 m) enrolled in 

target educational institutions

South Sudan: 4149 learners (1660 f; 2489 m) enrolled in 

target educational institutions

Ethiopia: N/A

Ethiopia: 80% (5264, of which 2180 f; 3084 m) of 6579 

learners enrolled in supported learning institutions 

remain in the learning institution in the following year

Ethiopia: 80% (5661, of which 2424 f; 3237 m) of 7075 

learners enrolled in supported learning institutions 

remain in the learning institution in the following year

Ethiopia: 80% (6060, of which 2660 f; 3400 m) of 7574 

learners enrolled in supported learning institutions 

remain in the learning institution in the following year

Ethiopia: 80% (6073, of which 2727 f; 3346 m) of 8097 

learners enrolled in supported learning institutions 

remain in the learning institution in the following year

Myanmar: N/A

Myanmar: 80% (21,660, of which 11,096 f; 10,564 m) of 

27,075 learners enrolled in supported learning 

institutions remain in the learning institution in the 

following year

Myanmar: 80% (22,744, of which 11,652 f; 11,092 m) of 

28,429 learners enrolled in supported learning 

institutions remain in the learning institution in the 

following year

Myanmar: 80% (23,881, of which 12,234 f; 11,647 m) of 

29,850 learners enrolled in supported learning 

institutions remain in the learning institution in the 

following year

Myanmar: 80% (25,075, of which 12,846 f; 12,229) of 

31,343 learners enrolled in supported learning 

institutions remain in the learning institution the 

following year

Somalia: N/A

Somalia: 70% (5851, of which 3043 f; 2808 m) of 8359 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

Somalia: 70% (6144, of which 3195 f; 2949 m) of 8777 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

Somalia: 70% (5018, of which 2609 f; 2409 m) of 7169 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

Somalia: 70% (5269, of which 2740 f; 2529 m) of 7527 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

South Sudan: N/A

South Sudan: 70% (1988, of which 716 f; 1272 m) of 2840 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

South Sudan: 70% (2100, of which 777 f; 1323 m) of 3000 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

South Sudan: 70% (2170, of which 825 f; 1345 m) of 3100 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

South Sudan: 70% (2275, of which 888 f; 1387 m) of 3250 

learners enrolled in supported learning institutions 

remain in the learning institution the following year

Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

Ethiopia: 35% of 19 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

Ethiopia: 50% of 19 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

Ethiopia: 70% of 19 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

Myanmar: 35% of 37 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

Myanmar: 50% of 37 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

Myanmar: 70% of 37 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

Somalia: N/A

Somalia: 20% of 21 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

Somalia: 35% of 21 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

Somalia: 50% of 21 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

Somalia: 70% of 21 target educational institutions meet 

the minimum standards for healthy, safe and protective 

institutions

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

South Sudan: 35% of 20 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

South Sudan: 50% of 20 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

South Sudan: 70% of 20 target educational institutions 

meet the minimum standards for healthy, safe and 

protective institutions

Number of learners (f/m; FwD/MwD; OOSG/OOSB) that 

enrol in educational institutions directly supported by 

the programme. Enrolment is the official registration of 

individuals in a given formal or non-formal educational 

institution regardless of age; as per the final term of the 

calendar year.

Form filled in by, in cooperation with, head teacher at 

the educational institution or a supervisor, containing 

the number of enrolled learners, as well as the correct 

disaggregation (f/m; FwD; MwD; OOSG/OOSB; grade).

Annually: once the official enrolment figures are 

available.

Semi-annually: mid-year and end of year.

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (The ETLE indicators will be developed 

as part of the baseline. The number of ETLE indicators 

that needs to be fulfilled for the objective indicator to be 

fulfilled, will be revised once the ETLE has been 

developed.)

Number of educational personnel (f/m) that has 

attended all required day(s) of a training on supporting 

and responding to inclusive education supported by the 

programme. Educational personnel under this indicator 

includes teachers, head teachers, inspectors, school 

supervisors, education authorities and others in the 

educational system, and also any other staff that is 

working on improving the educational system (both 

formal and non-formal) in a country; from community 

level up to national level. Each person should be counted 

only once, even if attending several trainings under this 

indicator.

Attendance: Training attendance records.

That the training covers the correct subjects: Training 

materials, training curriculum and/or training report.

Semi-annually: mid-year and end of year.

Annually: End of calendar year.
Gaps analysis, pre-revision policy, plan or budget (if 

applicable) new/revised policy, plan or budget.

Number of education practices (courses of action 

adopted or procedures to which confirming) or systems 

(inputs, processes, people and governance) of which the 

programme has supported the development or revision, 

that can be considered inclusive. Revision is the 

alteration of substantial components of a practice or 

system, which have previously been identified as 

requiring change through an analysis of gaps. Inclusive 

education means that schools and TVET institutions can 

accommodate all persons regardless of their physical, 

intellectual, emotional, social, linguistic and other 

conditions. Policies, plans and budgets counted under 

Outcome Indicator 5.2. should not be counted under this 

indicator.

Number of learners (f/m; ; FwD/MwD; OOSG/OOSB; 

direct/indirect beneficiaries) benefitting from the 

partnerships established under Output Indicator 1.3.1.

Enrolment: Enrolment records.

Data on marginalisation: Enrolment records, interview 

with head teacher.

Semi-annually: mid-year and end of year.

Enrolment: Official enrolment/registration records.

Period out-of-school/possible transferral: interviews 

with head teacher and with parent/guardian.

Data on marginalisation: Enrolment records, interview 

with head teacher.

Semi-annually: mid-year and end of year.

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (The ETLE indicators will be developed 

as part of the baseline. The number of ETLE indicators 

that needs to be fulfilled for the objective indicator to be 

fulfilled, will be revised once the ETLE has been 

developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

focus groups with teachers, PTAs, parents, SMCs and/or 

learners.

Semi-annually: mid-year and end of year.

Number of persons (f/m; FwD/MwD; OOSG/OOSB) of 

school-going age that have not been in an educational 

institution in the last 6 months that enrol in supported 

educational institutions, due to interventions funded by 

the programme. Only those that were previously not in 

an educational institution should be counted; not those 

that merely transferred from other educational 

institutions.

Number of partnerships (on international, national or 

sub-national levels) established between, on the one 

hand, educational institutions and, on the other hand, 

other actors, with the purpose of supporting inclusive 

education. The partnerships must be established as a 

consequence of activities conducted under the 

programme. (The types of activities that may be 

recognised as supporting inclusive education will be 

added at baseline.)

Interviews with the other actor and either the supervisor 

or the head teacher.
Semi-annually: mid-year and end of year.

Output 1.2: Educational institutions have 

increased capacity to provide and manage 

inclusive education

Indicator 1.2.1: % of target educational institutions that meet the 

minimum standards of inclusive education (ETLE)

Indicator 1.4.2: # of education practices and systems improved to 

include inclusive education

Indicator 1.4.1.: # of educational personnel (f/m) trained to 

support and respond to inclusive education (level of education, 

type of education personnel) (Norad core indicator 5)

Indicator 1.3.2: # of learners (f/m) getting additional support from 

these partnerships (disability, out-of-school status)

Output 1.3: Educational institutions have 

strengthened links with inclusive organisations 

and service providers

Output 1.4: Educational authorities are 

enabled to support and respond to the 

education needs of marginalised groups

Indicator 1.1.1: # of out-of-school children (f/m) supported to 

enrol into an appropriate level of education (disability, out-of-

school status) (Norad indicator 1.1.1)

Indicator 1.3.1: # of partnerships formed supporting inclusive 

education for learners

Outcome 2: More children and youth learn in 

safe, protective and healthy education 

institutions

Outcome indicator 2.1: # of learners (f/m) enrolled in target 

educational institutions (disability, out-of-school status) (Norad 

core indicator 1)

Outcome indicator 2.3: % of target educational institutions that 

meet minimum standards for healthy, safe and protective 

institutions (ETLE)

Output 1.1: More out-of-school children and 

youth access education

Outcome indicator 2.2: % and # of learners (f/m) enrolled in 

supported learning institutions that remain in the learning 

institution the following year (disability, out-of-school status) 

(Norad indicator 1.2)

Proportion and number of learners (f/m; FwD/MwD; 

OOSG/OOSB) from a cohort enrolled in a given grade in a 

given school year that are enrolled in the following 

school year, regardless of repetition. This is calculated by 

dividing the number of learners enrolled in supporting 

learning institutions in the second grade upwards who 

were enrolled during the previous school year by the 

number of learners enrolled in supported learning 

institutions in all grades except the final grade in the 

previous school year.

Complete enrolment records for two consecutive years, 

with indications of individuals' gender, disability and out-

of-school status. (This can be replaced with EMIS data, if 

available.)

Annually: once the official enrolment figures are 

available.



Ethiopia: 9 classrooms constructed or rehabilitated
Ethiopia: 17 classrooms constructed or rehabilitated 

(cumulative)

Ethiopia: 25 classrooms constructed or rehabilitated 

(cumulative)

Ethiopia: 29 classrooms constructed or rehabilitated 

(cumulative)

Ethiopia: 33 classrooms constructed or rehabilitated 

(cumulative)

Myanmar: 11 classrooms constructed or rehabilitated
Myanmar: 15 classrooms constructed or rehabilitated 

(cumulative)

Myanmar: 19 classrooms constructed or rehabilitated 

(cumulative)

Myanmar: 19 classrooms constructed or rehabilitated 

(cumulative)

Myanmar: 19 classrooms constructed or rehabilitated 

(cumulative)

Somalia: 27 classrooms constructed or rehabilitated
Somalia: 54 classrooms constructed or rehabilitated 

(cumulative)

Somalia: 81 classrooms constructed or rehabilitated 

(cumulative)

Somalia: 81 classrooms constructed or rehabilitated 

(cumulative)

Somalia: 81 classrooms constructed or rehabilitated 

(cumulative)

South Sudan: 4 classrooms constructed or rehabilitated
South Sudan: 8 classrooms constructed or rehabilitated 

(cumulative)

South Sudan: 12 classrooms constructed or rehabilitated 

(cumulative)

South Sudan: 18 classrooms constructed or rehabilitated 

(cumulative)

South Sudan: 20 classrooms constructed or rehabilitated 

(cumulative)

Ethiopia: 2 educational institution have renewable 

energy

Ethiopia: 3 educational institution have renewable 

energy (cumulative)

Ethiopia: 4 educational institution have renewable 

energy (cumulative)

Ethiopia: 5 educational institution have renewable 

energy (cumulative)

Ethiopia: 5 educational institutions have renewable 

energy (cumulative)

Myanmar: 3 educational institutions have renewable 

energy

Myanmar: 4 educational institutions have renewable 

energy (cumulative)

Myanmar: 5 educational institutions have renewable 

energy (cumulative)

Myanmar: 5 educational institutions have renewable 

energy (cumulative)

Myanmar: 5 educational institutions have renewable 

energy (cumulative)

Somalia: 6 educational institutions have renewable 

energy

Somalia: 8 educational institutions have renewable 

energy (cumulative)

Somalia: 9 educational institutions have renewable 

energy (cumulative)

Somalia: 9 educational institutions have renewable 

energy (cumulative)

Somalia: 9 educational institutions have renewable 

energy (cumulative)

South Sudan: 1 educational institution have renewable 

energy

South Sudan: 2 educational institutions have renewable 

energy (cumulative)

South Sudan: 3 educational institutions have renewable 

energy (cumulative)

South Sudan: 4 educational institutions have renewable 

energy (cumulative)

South Sudan: 4 educational institutions have renewable 

energy (cumulative)

Ethiopia: 22 toilets constructed or rehabilitated
Ethiopia: 44 toilets constructed or rehabilitated 

(cumulative)

Ethiopia: 66 toilets constructed or rehabilitated 

(cumulative)

Ethiopia: 88 toilets constructed or rehabilitated 

(cumulative)

Ethiopia: 88 toilets constructed or rehabilitated 

(cumulative)

Myanmar: 6 toilets constructed or rehabilitated
Myanmar: 16 toilets constructed or rehabilitated 

(cumulative)

Myanmar: 26 toilets constructed or rehabilitated 

(cumulative)

Myanmar: 30 toilets constructed or rehabilitated 

(cumulative)

Myanmar: 30 toilets constructed or rehabilitated 

(cumulative)

Somalia: 7 toilets constructed or rehabilitated 

(cumulative)

Somalia: 14 toilets constructed or rehabilitated 

(cumulative)

Somalia: 21 toilets constructed or rehabilitated 

(cumulative)

Somalia: 21 toilets constructed or rehabilitated 

(cumulative)

Somalia: 21 toilets constructed or rehabilitated 

(cumulative)

South Sudan: 8 toilets constructed or rehabilitated
South Sudan: 16 toilets constructed or rehabilitated 

(cumulative)

South Sudan: 24 toilets constructed or rehabilitated 

(cumulative)

South Sudan: 24 toilets constructed or rehabilitated 

(cumulative)

South Sudan: 24 toilets constructed or rehabilitated 

(cumulative)

Ethiopia: 2 educational institutions with new/improved 

access to clear and safe drinking water

Ethiopia: 3 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Ethiopia: 4 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Ethiopia: 5 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Ethiopia: 5 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Myanmar: 3 educational institutions with new/improved 

access to clear and safe drinking water

Myanmar: 7 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Myanmar: 11 educational institutions with 

new/improved access to clear and safe drinking water 

(cumulative)

Myanmar: 12 educational institutions with 

new/improved access to clear and safe drinking water 

(cumulative)

Myanmar: 21 educational institutions with 

new/improved access to clear and safe drinking water 

(cumulative)

Somalia: 6 educational institutions with new/improved 

access to clear and safe drinking water

Somalia: 12 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Somalia: 18 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Somalia: 18 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

Somalia: 18 educational institutions with new/improved 

access to clear and safe drinking water (cumulative)

South Sudan: 3 educational institutions with 

new/improved access to clear and safe drinking water

South Sudan: 6 educational institutions with 

new/improved access to clear and safe drinking water 

(cumulative)

South Sudan: 6 educational institutions with 

new/improved access to clear and safe drinking water 

(cumulative)

South Sudan: 6 educational institutions with 

new/improved access to clear and safe drinking water 

(cumulative)

South Sudan: 6 educational institutions with 

new/improved access to clear and safe drinking water 

(cumulative)

Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Ethiopia: 35% of 19 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Ethiopia: 50% of 19 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Ethiopia: 70% of 19 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Myanmar: 35% of 37 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Myanmar: 50% of 37 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Myanmar: 70% of 37 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Somalia: N/A

Somalia: 20% of 21 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Somalia: 35% of 21 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Somalia: 50% of 21 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

Somalia: 70% of 21 target educational institutions that 

have and enforce minimum policies and practices for 

healthy, safe, protective and supportive learning 

environments

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

that have and enforce minimum policies and practices 

for healthy, safe, protective and supportive learning 

environments

South Sudan: 35% of 20 target educational institutions 

that have and enforce minimum policies and practices 

for healthy, safe, protective and supportive learning 

environments

South Sudan: 50% of 20 target educational institutions 

that have and enforce minimum policies and practices 

for healthy, safe, protective and supportive learning 

environments

South Sudan: 70% of 20 target educational institutions 

that have and enforce minimum policies and practices 

for healthy, safe, protective and supportive learning 

environments

Ethiopia: 8771 learners (3633 f; 5138 m) trained in 

relevant knowledge, attitudes, values and life skills

Ethiopia: 9433 learners (4038 f; 5395 m) trained in 

relevant knowledge, attitudes, values and life skills

Ethiopia: 10,098 learners (4433 f; 5665 m) trained in 

relevant knowledge, attitudes, values and life skills

Ethiopia: 10,796 learners (4848 f; 5948 m) trained in 

relevant knowledge, attitudes, values and life skills

Ethiopia: 11,680 learners (5255 f; 6425 m) trained in 

relevant knowledge, attitudes, values and life skills

Myanmar: 385 learners (165 f; 220 m) trained in relevant 

knowledge, attitudes, values and life skills

Myanmar: 385 learners (165 f; 220 m) trained in relevant 

knowledge, attitudes, values and life skills

Myanmar: 385 learners (165 f; 220 m) trained in relevant 

knowledge, attitudes, values and life skills

Myanmar: 385 learners (165 f; 220 m) trained in relevant 

knowledge, attitudes, values and life skills

Myanmar: 385 learners (165 f; 220 m) trained in relevant 

knowledge, attitudes, values and life skills

Somalia: 11,700 learners (6208 f; 5492 m) enrolled in 

target educational institutions

Somalia: 12,345 learners (6543 f; 5802 m) enrolled in 

target educational institutions

Somalia: 9862 learners (5252 f; 4610 m) enrolled in 

target educational institutions

Somalia: 10,415 learners (5540 f; 4875 m) enrolled in 

target educational institutions

Somalia: 10,996 learners (5842 f; 5154 m) enrolled in 

target educational institutions

South Sudan: 0 learners (0 f; 0 m) trained in relevant 

knowledge, attitudes, values and life skills

South Sudan: 0 learners (0 f; 0 m) trained in relevant 

knowledge, attitudes, values and life skills

South Sudan: 3000 learners (1800 f; 1200 m) trained in 

relevant knowledge, attitudes, values and life skills

South Sudan: 0 learners (0 f; 0 m) trained in relevant 

knowledge, attitudes, values and life skills

South Sudan: 0 learners (0 f; 0 m) trained in relevant 

knowledge, attitudes, values and life skills

Ethiopia: N/A
Ethiopia: 20% of teachers (20% f; 20% m) incorporating 

life skills/21st century skills in their teaching

Ethiopia: 35% of teachers (35% f; 35% m) incorporating 

life skills/21st century skills in their teaching

Ethiopia: 50% of teachers (50% f; 50% m) incorporating 

life skills/21st century skills in their teaching

Ethiopia: 70% of teachers (70% f; 70% m) incorporating 

life skills/21st century skills in their teaching

Myanmar: N/A
Myanmar: 20% of teachers (20% f; 20% m) incorporating 

life skills/21st century skills in their teaching

Myanmar: 35% of teachers (35% f; 35% m) incorporating 

life skills/21st century skills in their teaching

Myanmar: 50% of teachers (50% f; 50% m) incorporating 

life skills/21st century skills in their teaching

Myanmar: 70% of teachers (70% f; 70% m) incorporating 

life skills/21st century skills in their teaching

Somalia: N/A
Somalia: 20% of teachers (20% f; 20% m) incorporating 

life skills/21st century skills in their teaching

Somalia: 35% of teachers (35% f; 35% m) incorporating 

life skills/21st century skills in their teaching

Somalia: 20% of teachers (50% f; 50% m) incorporating 

life skills/21st century skills in their teaching

Somalia: 70% of teachers (70% f; 70% m) incorporating 

life skills/21st century skills in their teaching

South Sudan: N/A
South Sudan: 20% of teachers (20% f; 20% m) 

incorporating life skills in their teaching

South Sudan: 35% of teachers (35% f; 35% m) 

incorporating life skills in their teaching

South Sudan: 50% of teachers (50% f; 50% m) 

incorporating life skills in their teaching

South Sudan: 70% of teachers (70% f; 70% m) 

incorporating life skills in their teaching

Ethiopia: 81 learners (42 f; 39 m) that have been referred 

to health, safety and/or protection services that receive 

such services according to their needs

Ethiopia: 162 learners (84 f; 78 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Ethiopia: 243 learners (126 f; 117 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Ethiopia: 324 learners (168 f; 156 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Ethiopia: 406 learners (211 f; 195 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Myanmar: 28 learners (16 f; 12 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs

Myanmar: 56 learners (32 f; 24 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Myanmar: 84 learners (48 f; 36 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Myanmar: 112 learners (64 f; 48 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Myanmar: 140 learners (80 f; 60 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Somalia: 18 learners (12 f; 6 m) that have been referred 

to health, safety and/or protection services that receive 

such services according to their needs

Somalia: 36 learners (24 f; 12 m) that have been referred 

to health, safety and/or protection services that receive 

such services according to their needs (cumulative)

Somalia: 55 learners (37 f; 18 m) that have been referred 

to health, safety and/or protection services that receive 

such services according to their needs (cumulative)

Somalia: 73 learners (45 f; 28 m) that have been referred 

to health, safety and/or protection services that receive 

such services according to their needs (cumulative)

Somalia 73 learners (45 f; 28 m) that have been referred 

to health, safety and/or protection services that receive 

such services according to their needs (cumulative)

South Sudan: 0 learners (0 f; 0 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs

South Sudan: 225 learners (540 f; 360 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

South Sudan: 450 learners (270 f; 180 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

South Sudan: 675 learners (405 f; 270 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

South Sudan: 900 learners (540 f; 360 m) that have been 

referred to health, safety and/or protection services that 

receive such services according to their needs 

(cumulative)

Semi-annually: mid-year and end of year.
Checklist, which will be filled in in cooperation with 

educational institution.

Number of learners (f/m), which have been referred to 

health, safety and/or protection services, that receive 

such services according to their defined needs.

Covered all required subject(s): Separate focus groups 

with teachers and learners.

Number of learners: Enrolment data under outcome 

indicator 2.1.

Number of learners (f/m; FwD/MwD; OOSG/OOSB) 

enrolled in classes that have covered all required 

subject(s) of a training supported by the programme. 

(They must be trained on a list of subjects that will be 

confirmed following the baseline.)

Percentage of teachers (f/m) who are teaching life 

skills/21 century skills, or using this in their teaching in a 

manner that passes the knowledge on to the learners. 

Life skills (for primary schools, secondary schools and 

TVET) consist of decision-making and problem-solving, 

critical thinking and creative thinking, communication 

and interpersonal relationships, self-awareness and 

empathy, and coping with stress and emotions. 21st 

century skills (for secondary schools and TVET only) 

consist of skills in communication, collaboration, critical 

thinking and problem solving, creativity and innovation, 

flexibility and adaptability, initiative and self-direction, 

social and cross-cultural skills, productivity and 

accountability, and leadership and responsibility, as well 

as information, media and technology literacy.

Separate focus groups with teachers and learners. Semi-annually: mid-year and end of year.

Semi-annually: mid-year and end of year.
Construction/rehabilitation report, hand-over document, 

water quality test, checklist for observation

Number of educational institutions (schools, AE, ALP, 

TVET) which previously did not have or did not have 

sufficient clean water that now have both sufficient and 

clean drinking water to learners at the institution. 

Sufficient is defined as a water point delivering a flow of 

17 litres per minute (1.02 m3 per hour). Clean water is 

defined according to national water quality guidelines 

(which will be determined as part of the baseline). Only 

water points that are a maximum of 500 metres from all 

the classrooms may be counted. (Requirements on flow 

and distance may be replaced by national guidelines, if 

existing.)

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (The ETLE indicators will be developed 

as part of the baseline. The number of ETLE indicators 

that needs to be fulfilled for the objective indicator to be 

fulfilled, will be revised once the ETLE has been 

developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Semi-annually: mid-year and end of year.

Number of educational institutions (schools, AE, ALP, 

TVET) that have a functional renewable energy source. 

Renewable energy is energy derived from natural 

processes that are replenished constantly, including  

from sunlight, wind, rain, tides, waves and geothermal 

heat.

Observation, interview with head teacher. Semi-annually: mid-year and end of year.

Number of individual toilet/latrine stances constructed 

or rehabilitated by programme and brought into 

operation. For rehabilitation of existing toilets/latrines, 

only those that were previously in an unusable condition 

(e.g. unsafe/full pit/no door etc.) should be counted.

Construction/rehabilitation report, hand-over document, 

checklist for observation
Semi-annually: mid-year and end of year.

Semi-annually: mid-year and end of year.
Construction/rehabilitation report, hand-over document, 

checklist for observation

Number of completed classroom constructions or 

rehabilitations of permanent, temporary and/or tent 

structures supported by the programme. A classroom is a 

space in an educational institution where learners are 

provided with educational instruction. Rehabilitation of 

existing classrooms consists of either the provision of 

furniture or major repairs of classroom (roof, windows, 

floor, walls etc.).

Output 2.3.1: # of learners (f/m) trained in relevant knowledge, 

attitudes, values and life skills (disability, out-of-school status)

Output 2.3.2: % of teachers (f/m) incorporating life skills/21st 

century skills in their teaching (level of education (primary, 

secondary, TVET))

Indicator 2.2.1: % of target educational institutions that have and 

enforce minimum policies and practices for healthy, safe, 

protective and supportive learning environments (ETLE)

Output 2.4.1: # of referrals where appropriate health, safety 

and/or protection services are provided for vulnerable learners 

(sex, type of referral)

Indicator 2.1.1: # of classrooms constructed or rehabilitated (type 

of learning space, constructed/rehabilitated) (Norad core 

indicator 2)

Indicator 2.1.2: # of target educational institutions with 

renewable energy

Indicator 2.1.3: # of toilets constructed or rehabilitated (sex, both 

sexes)

Indicator 2.1.4: # of target educational institutions with 

new/improved access to clean and safe drinking water

Output 2.1: Educational institutions provide 

safe, gender-sensitive and protective 

infrastructure

Output 2.2: Educational institutions have 

policies and practices that promote a healthy, 

safe, protective and supportive learning 

environment

Output 2.3: Educational institutions provide 

more relevant knowledge, attitudes, values 

and life skills

Output 2.4: Educational institutions have 

strengthened links with health and protection 

services



Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Ethiopia: 35% of 19 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Ethiopia: 50% of 19 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Ethiopia: 70% of 19 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Myanmar: 35% of 37 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Myanmar: 50% of 37 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Myanmar: 70% of 37 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Somalia: N/A

Somalia: 20% of 21 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Somalia: 35% of 21 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Somalia: 50% of 21 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Somalia: 70% of 21 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

South Sudan: 35% of 20 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

South Sudan: 50% of 20 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

South Sudan: 70% of 20 target educational institutions 

achieving minimum standards/benchmarks of 

effectiveness and quality

Ethiopia: N/A Ethiopia: N/A

Ethiopia: 60% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

Ethiopia: N/A

Ethiopia: 70% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

Myanmar: N/A Myanmar: N/A

Myanmar: 50% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

Myanmar: N/A

Myanmar: 60% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

Somalia: N/A Somalia: N/A

Somalia: 50% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

Somalia: N/A

Somalia: 60% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

South Sudan: N/A South Sudan: N/A

South Sudan: 50% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

South Sudan: N/A

South Sudan: 60% of learners in target educational 

institutions achieving the minimum proficiency level in 

reading and mathematics

Ethiopia: N/A

Ethiopia: 20% of 19 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Ethiopia: 35% of 19 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Ethiopia: 50% of 19 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Ethiopia: 70% of 19 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Myanmar: N/A

Myanmar: 20% of 517 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Myanmar: 35% of 517 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Myanmar: 50% of 517 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Myanmar: 70% of 517 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

Somalia: N/A

Somalia: 20% of 21 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems 

Somalia: 35% of 21 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems 

Somalia: 50% of 21 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems 

Somalia: 70% of 21 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems 

South Sudan: N/A

South Sudan: 20% of 20 head teachers meeting 

minimum benchmarks for managing target educational 

institutions and strengthening systems

South Sudan: 35% of 20 head teachers meeting minimum 

benchmarks for managing target educational institutions 

and strengthening systems

South Sudan: 50% of 20 head teachers meeting 

minimum benchmarks for managing target educational 

institutions and strengthening systems

South Sudan: 70% of 20 head teachers meeting 

minimum benchmarks for managing target educational 

institutions and strengthening systems

Ethiopia: 19 target PTAs/SMCs trained Ethiopia: 19 target PTAs/SMCs trained Ethiopia: 19 target PTAs/SMCs trained Ethiopia: 19 target PTAs/SMCs trained Ethiopia: 19 target PTAs/SMCs trained

Myanmar: 1277 target PTAs/SMCs trained Myanmar: 1277 target PTAs/SMCs trained Myanmar: 1277 target PTAs/SMCs trained Myanmar: 1277 target PTAs/SMCs trained Myanmar: 1277 target PTAs/SMCs trained

Somalia: 27 target PTAs/SMCs trained Somalia: 27 target PTAs/SMCs trained Somalia: 21 target PTAs/SMCs trained Somalia: 21 target PTAs/SMCs trained Somalia: 21 target PTAs/SMCs trained

South Sudan: 20 target PTAs/SMCs trained South Sudan: 20 target PTAs/SMCs trained South Sudan: 20 target PTAs/SMCs trained South Sudan: 20 target PTAs/SMCs trained South Sudan: 20 target PTAs/SMCs trained

Ethiopia: 133 target PTA/SMC members (57 f; 76 m) 

trained

Ethiopia: 133 target PTA/SMC members (57 f; 76 m) 

trained (cumulative; each person counted only once)

Ethiopia: 133 target PTA/SMC members (57 f; 76 m) 

trained (cumulative; each person counted only once)

Ethiopia: 133 target PTA/SMC members (57 f; 76 m) 

trained (cumulative; each person counted only once)

Ethiopia: 133 target PTA/SMC members (57 f; 76 m) 

trained (cumulative; each person counted only once)

Myanmar: 5980 target PTA/SMC members (4250 f; 1730 

m) trained

Myanmar: 5980 target PTA/SMC members (4250 f; 1730 

m) trained (cumulative; each person counted only once)

Myanmar: 5980 target PTA/SMC members (4250 f; 1730 

m) trained (cumulative; each person counted only once)

Myanmar: 5980 target PTA/SMC members (4250 f; 1730 

m) trained (cumulative; each person counted only once)

Myanmar: 5980 target PTA/SMC members (4250 f; 1730 

m) trained (cumulative; each person counted only once)

Somalia: 270 target PTA/SMC members (92 f; 178 m) 

trained

Somalia: 270 target PTA/SMC members (92 f; 178 m) 

trained (cumulative; each person counted only once)

Somalia: 270 target PTA/SMC members (92 f; 178 m) 

trained (cumulative; each person counted only once)

Somalia: 270 target PTA/SMC members (92 f; 178 m) 

trained (cumulative; each person counted only once)

Somalia: 270 target PTA/SMC members (92 f; 178 m) 

trained (cumulative; each person counted only once)

South Sudan: 260 target PTA/SMC members (104 f; 156 

m) trained

South Sudan: 260 target PTA/SMC members (104 f; 156 

m) trained (cumulative; each person counted only once)

South Sudan: 260 target PTA/SMC members (104 f; 156 

m) trained (cumulative; each person counted only once)

South Sudan: 260 target PTA/SMC members (104 f; 156 

m) trained (cumulative; each person counted only once)

South Sudan: 260 target PTA/SMC members (104 f; 156 

m) trained (cumulative; each person counted only once)

Ethiopia: N/A

Ethiopia: 20% of 19 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

Ethiopia: 35% of 19 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

Ethiopia: 50% of 19 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

Ethiopia: 70% of 19 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

Myanmar: N/A

Myanmar: 20% of 1277 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

Myanmar: 35% of 1277 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

Myanmar: 50% of 1277 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

Myanmar: 70% of 1277 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

Somalia: N/A

Somalia: 20% of 21 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

Somalia: 35% of 21 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

Somalia: 50% of 21 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

Somalia: 70% of 21 target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target 

educational institutions

South Sudan: N/A

South Sudan: 20% of 20 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

South Sudan: 35% of 20 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

South Sudan: 50% of 20 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

South Sudan: 70% of 20 target SMCs/PTAs meeting 

minimum benchmarks in managing and strengthening 

target educational institutions

Ethiopia: N/A

Ethiopia: 20% of 19 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Ethiopia: 35% of 19 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Ethiopia: 50% of 19 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Ethiopia: 70% of 19 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Myanmar: N/A

Myanmar: 20% of 1277 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Myanmar: 35% of 1277 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Myanmar: 50% of 1277 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Myanmar: 70% of 1277 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Somalia: N/A

Somalia: 20% of 21 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Somalia: 35% of 21 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Somalia: 50% of 21 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Somalia: 70% of 21 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

South Sudan: N/A

South Sudan: 20% of 20 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

South Sudan: 35% of 20 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

South Sudan: 50% of 20 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

South Sudan: 70% of 20 target institutions effectively 

inspected, supervised or monitored by local education 

government authorities one or more times in the last 

school year

Number and proportion of supported educational 

institutions (schools, AE, ALP, TVET) that received at 

least one visit by a government inspector or supervisor in 

the last year. For non-formal educational institutions, the 

inspector or supervisor can also be from a non-

government entity.

Inspection/supervision/monitoring report, register of 

visitors, interviews with head teacher and 

supervisor/local education authority

Semi-annually: mid-year and end of year.

If measured using exam scores: Annually: once the exam 

scores are available.

If measured using a standardised test: At the mid-term 

review and at the end of the programme.

Means of verification will be confirmed following the 

choice of test. 

If this indicator will be measured through exam scores: 

Form filled in by, in cooperation with, head teacher at 

the institution, containing the number of learners that 

have achieved minimum proficiency and the number of 

learners that have not achieved minimum proficiency, as 

well as the correct disaggregation (f/m; FwD; MwD; 

OOSG/OOSB; grade).

If this indicator will be measured using a standardised 

test: The same as above, but filled in by those 

administering the test.

Proportion and number of learners (f/m) in selected 

grades in supported educational institutions (primary 

and secondary schools) that achieve a minimum 

proficiency score in reading and mathematics. (The 

grades and tests will be chosen, and minimum 

proficiency levels will be decided on, at the stage of the 

baseline.) Proportions will be calculated by dividing the 

number of learners that reached minimum proficiency by 

the sampled number of learners assessed.

Proportion of head teachers (f/m) that achieve score of 3 

or 4 on all the relevant ETLE indicators. (The ETLE 

indicators will be developed as part of the baseline. The 

number of ETLE indicators that needs to be fulfilled for 

the objective indicator to be fulfilled, will be revised 

once the ETLE has been developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (This is a composite indicator that will 

consist of all the ETLE indicators related to Output 

Indicators 3.1.1., 3.1.3., 3.2.1. and 3.2.2. The ETLE 

indicators will be developed as part of the baseline. The 

number of ETLE indicators that needs to be fulfilled for 

the objective indicator to be fulfilled, will be revised 

once the ETLE has been developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Semi-annually: mid-year and end of year.

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Proportion of SMCs/PTAs that achieve score of 3 or 4 on 

all the relevant ETLE indicators. (The ETLE indicators will 

be developed as part of the baseline. The number of 

ETLE indicators that needs to be fulfilled for the 

objective indicator to be fulfilled, will be revised once 

the ETLE has been developed.)

Semi-annually: mid-year and end of year.

Training attendance: Training attendance records.

That the training covers the correct subjects: Training 

materials, training curriculum and/or training report.

Capacity building: Capacity-building reports, focus group 

with PTA/SMC.

Number of PTAs and SMCs that have been receiving 

training supported by the programme. Training includes 

all support and capacity building of PTAs/SMCs that 

contribute towards them better fulfilling their mandates 

in supporting the effectiveness and functionality of the 

educational institution. Each PTA or SMC should only be 

counted once, even if being trained several times under 

this indicator.

Number of PTA and/or SMC members (f/m) that have 

attended all required day(s) of a training supported by 

the programme. Training includes all support and 

capacity building of PTAs/SMCs that contribute towards 

them better fulfilling their mandates in supporting the 

effectiveness and functionality of the educational 

institution. Each member should only be counted once, 

even if attending several trainings under this indicator.

Training attendance: Training attendance records.

That the training covers the correct subjects: Training 

materials, training curriculum and/or training report.

Capacity building: Capacity-building reports, focus group 

with PTA/SMC.

Semi-annually: mid-year and end of year.

Indicator 3.1.1: % of head teachers (f/m) meeting minimum 

benchmarks for managing target educational institutions and 

strengthening systems (ETLE)

Outcome 3: Learners benefit from improved 

quality teaching and learning

Outcome indicator 3.1: % of educational institutions achieving 

minimum standards/benchmarks of effectiveness and quality 

(ETLE)

Outcome indicator 3.2: % and # of learners in target educational 

institutions achieving the minimum proficiency level in reading 

and mathematics (Norad indicator 2.1)

Indicator 3.1.2.a: # of target PTAs/SMCs trained

Indicator 3.1.2.b: # of target PTA/SMC members (f/m) trained 

(Norad core indicator 4)

Indicator 3.1.3: % of target SMCs/PTAs meeting minimum 

benchmarks in managing and strengthening target educational 

institutions (ETLE)

Indicator 3.1.4: % of target educational institutions effectively 

inspected, supervised or monitored by local education authorities 

one or more times in the last school year (Norad indicator 2.2.4)

Output 3.1: Educational institutions have 

effective management structures and systems



Ethiopia: N/A

Ethiopia: 20% (20% f; 20% m) of 350 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Ethiopia: 35% (35% f; 35% m) of 350 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Ethiopia: 50% (50% f; 50% m) of 350 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Ethiopia: 70% (70% f; 70% m) of 350 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Myanmar: N/A

Myanmar: 20% (20% f; 20% m) of 1305 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Myanmar: 35% (35% f; 35% m) of 1305 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Myanmar: 50% (50% f; 50% m) of 1305 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Myanmar: 70% (70% f; 70% m) of 1305 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centred teaching and learning

Somalia: N/A

Somalia: 20% (20% f; 20% m) of 131 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

Somalia: 35% (35% f; 35% m) of 131 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

Somalia: 50% (50% f; 50% m) of 131 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

Somalia: 70% (70% f; 70% m) of 131 trained teachers in 

target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

South Sudan: N/A

South Sudan: 20% (20% f; 20% m) of 40 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

South Sudan: 35% (20% f; 35% m) of 40 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

South Sudan: 50% (50% f; 50% m) of 40 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

South Sudan: 70% (70% f; 70% m) of 40 trained teachers 

in target educational institutions who meet minimum 

benchmarks in learner-centre teaching and learning

Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

Ethiopia: 35% of 19 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

Ethiopia: 50% of 19 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

Ethiopia: 70% of 19 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

Myanmar: 35% of 37 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

Myanmar: 50% of 37 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

Myanmar: 70% of 37 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

Somalia: N/A

Somalia: 20% of 21 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

Somalia: 35% of 21 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

Somalia: 50% of 21 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

Somalia: 70% of 21 target educational institutions meet 

minimum benchmarks in learner-centred teaching and 

learning

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

South Sudan: 35% of 20 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

South Sudan: 50% of 20 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

South Sudan: 70% of 20 target educational institutions 

meet minimum benchmarks in learner-centred teaching 

and learning

Ethiopia: 8771 learners (3633 f; 5138 m) provided with 

learning materials

Ethiopia: 9433 learners (4038 f; 5395 m) provided with 

learning materials

Ethiopia: 10,098 learners (4433 f; 5665 m) provided with 

learning materials

Ethiopia: 10,796 learners (4848 f; 5948 m) provided with 

learning materials

Ethiopia: 11,680 learners (5255 f; 6425 m) provided with 

learning materials

Myanmar: 0 learners (0 f; 0 m) provided with learning 

materials

Myanmar: 750 learners (413 f; 338 m) provided with 

learning materials

Myanmar: 0 learners (0 f; 0 m) provided with learning 

materials

Myanmar: 750 learners (413 f; 338 m) provided with 

learning materials

Myanmar: 0 learners (0 f; 0 m) provided with learning 

materials

Somalia: 1789 learners (930 f; 859 m) provided with 

learning materials

Somalia: 2641 learners (1373 f; 1268 m) provided with 

learning materials

Somalia: 2623 learners (1364 f; 1259 m) provided with 

learning materials

Somalia: 2623 learners (1364 f; 1259 m) provided with 

learning materials

Somalia: 0 learners (0 f; 0 m) provided with learning 

materials

South Sudan: 1000 learners (600 f; 400 m) provided with 

learning materials

South Sudan: 1000 learners (600 f; 400 m) provided with 

learning materials

South Sudan: 0 learners (0 f; 0 m) provided with learning 

materials

South Sudan: 0 learners (0 f; 0 m) provided with learning 

materials

South Sudan: 0 learners (0 f; 0 m) provided with learning 

materials

Ethiopia: 1875 textbooks provided to target educational 

institutions

Ethiopia: 3750 textbooks provided to target educational 

institutions (cumulative)

Ethiopia: 5625 textbooks provided to target educational 

institutions (cumulative)

Ethiopia: 7500 textbooks provided to target educational 

institutions (cumulative)

Ethiopia: 7500 textbooks provided to target educational 

institutions (cumulative)

Myanmar: 0 textbooks provided to target educational 

institutions

Myanmar: 750 textbooks provided to target educational 

institutions (cumulative)

Myanmar: 750 textbooks provided to target educational 

institutions (cumulative)

Myanmar: 1500 textbooks provided to target 

educational institutions (cumulative)

Myanmar: 1500 textbooks provided to target 

educational institutions (cumulative)

Somalia: 8988 textbooks provided to target educational 

institutions

Somalia: 22,258 textbooks provided to target 

educational institutions (cumulative)

Somalia: 33,629 textbooks provided to target educational 

institutions (cumulative)

Somalia: 45,000 textbooks provided to target 

educational institutions (cumulative)

Somalia: 45,000 textbooks provided to target 

educational institutions (cumulative)

South Sudan: 2000 textbooks provided to target 

educational institutions

South Sudan: 4000 textbooks provided to target 

educational institutions (cumulative)

South Sudan: 4000 textbooks provided to target 

educational institutions (cumulative)

South Sudan: 4000 textbooks provided to target 

educational institutions (cumulative)

South Sudan: 4000 textbooks provided to target 

educational institutions (cumulative)

Ethiopia: 8771 learners (3633 f; 5138 m) using/accessing 

innovative teaching and learning materials

Ethiopia: 9433 learners (4038 f; 5395 m) using/accessing 

innovative teaching and learning materials

Ethiopia: 10,098 learners (4433 f; 5665 m) 

using/accessing innovative teaching and learning 

materials

Ethiopia: 10,796 learners (4848 f; 5948 m) 

using/accessing innovative teaching and learning 

materials

Ethiopia: 11,680 learners (5255 f; 6425 m) 

using/accessing innovative teaching and learning 

materials

Myanmar: 34,229 learners (17,503 f; 16,726 m) 

using/accessing innovative teaching and learning 

materials

Myanmar: 35,921 learners (18,370 f; 17,551 m) 

using/accessing innovative teaching and learning 

materials

Myanmar: 37,698 learners (19,280 f; 18,418 m) 

using/accessing innovative teaching and learning 

materials

Myanmar: 39,564 learners (20,236 f; 19,328 m) 

using/accessing innovative teaching and learning 

materials

Myanmar: 41,523 learners (21,240 f; 20,283 m) 

using/accessing innovative teaching and learning 

materials

Somalia: 2382 learners (1239 f; 1143 m) using/accessing 

innovative teaching and learning materials

Somalia: 3517 learners (1829 f; 1688 m) using/accessing 

innovative teaching and learning materials

Somalia: 3517 learners (1829 f; 1688 m) using/accessing 

innovative teaching and learning materials

Somalia: 3517 learners (1829 f; 1688 m) using/accessing 

innovative teaching and learning materials

Somalia: 3517 learners (1829 f; 1688 m) using/accessing 

innovative teaching and learning materials

South Sudan: 1643 learners (601 f; 1042 m) enrolled in 

target educational institutions

South Sudan: 1717 learners (628 f; 1089 m) enrolled in 

target educational institutions

South Sudan: 1795 learners (656 f; 1139 m) enrolled in 

target educational institutions

South Sudan: 1876 learners (686 f; 1190 m) enrolled in 

target educational institutions

South Sudan: 1962 learners (717 f; 1245 m) enrolled in 

target educational institutions

Ethiopia: 70% (349 f; 283 m) of 902 learners are 

generating their own income or accessing further 

education after completing TVET

Ethiopia: 70% (349 f; 283 m) of 902 learners are 

generating their own income or accessing further 

education after completing TVET

Ethiopia: 70% (349 f; 283 m) of 902 learners are 

generating their own income or accessing further 

education after completing TVET

Ethiopia: 70% (349 f; 283 m) of 902 learners are 

generating their own income or accessing further 

education after completing TVET

Ethiopia: 70% (349 f; 283 m) of 902 learners are 

generating their own income or accessing further 

education after completing TVET

Myanmar: 70% (270, of which 116 f; 154 m) of 385 

learners are generating their own income or accessing 

further education after completing TVET

Myanmar: 70% (270, of which 116 f; 154 m) of 385 

learners are generating their own income or accessing 

further education after completing TVET

Myanmar: 70% (270, of which 116 f; 154 m) of 385 

learners are generating their own income or accessing 

further education after completing TVET

Myanmar: 70% (270, of which 116 f; 154 m) of 385 

learners are generating their own income or accessing 

further education after completing TVET

Myanmar: 70% (270, of which 116 f; 154 m) of 385 

learners are generating their own income or accessing 

further education after completing TVET

Somalia: 70% (840, of which 350 f; 490 m) of 1200 

learners are generating their own income or accessing 

further education after completing TVET

Somalia: 70% (840, of which 350 f; 490 m) of 1200 

learners are generating their own income or accessing 

further education after completing TVET

Somalia: 70% (840, of which 350 f; 490 m) of 1200 

learners are generating their own income or accessing 

further education after completing TVET

Somalia: 70% (840, of which 350 f; 490 m) of 1200 

learners are generating their own income or accessing 

further education after completing TVET

Somalia: 70% (840, of which 350 f; 490 m) of 1200 

learners are generating their own income or accessing 

further education after completing TVET

South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A

Ethiopia: 90% (448 f; 364 m) of 902 learners in target 

TVET institutions completed/passed the appropriate 

TVET level

Ethiopia: 90% (448 f; 364 m) of 902 learners in target 

TVET institutions completed/passed the appropriate 

TVET level

Ethiopia: 90% (448 f; 364 m) of 902 learners in target 

TVET institutions completed/passed the appropriate 

TVET level

Ethiopia: 90% (448 f; 364 m) of 902 learners in target 

TVET institutions completed/passed the appropriate 

TVET level

Ethiopia: 90% (448 f; 364 m) of 902 learners in target 

TVET institutions completed/passed the appropriate 

TVET level

Myanmar: 90% (347, of which 149 f; 198 m) of 385 

learners in target TVET institutions completed/passed 

the appropriate TVET level

Myanmar: 90% (347, of which 149 f; 198 m) of 385 

learners in target TVET institutions completed/passed 

the appropriate TVET level

Myanmar: 90% (347, of which 149 f; 198 m) of 385 

learners in target TVET institutions completed/passed 

the appropriate TVET level

Myanmar: 90% (347, of which 149 f; 198 m) of 385 

learners in target TVET institutions completed/passed 

the appropriate TVET level

Myanmar: 90% (347, of which 149 f; 198 m) of 385 

learners in target TVET institutions completed/passed 

the appropriate TVET level

Somalia: 90% (1080, of which 450 f; 630 m) of 1200 

learners in target TVET institutions  completed/passed 

the appropriate TVET level

Somalia: 90% (1080, of which 450 f; 630 m) of 1200 

learners in target TVET institutions  completed/passed 

the appropriate TVET level

Somalia: 90% (1080, of which 450 f; 630 m) of 1200 

learners in target TVET institutions  completed/passed 

the appropriate TVET level

Somalia: 90% (1080, of which 450 f; 630 m) of 1200 

learners in target TVET institutions  completed/passed 

the appropriate TVET level

Somalia: 90% (1080, of which 450 f; 630 m) of 1200 

learners in target TVET institutions  completed/passed 

the appropriate TVET level

South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A

Proportion and number of learners (f/m; FwD/MwD; 

OOSG/OOSB) that complete TVET in supported 

educational/training institutions, who are enrolled in a 

tertiary institution or generating their own 

income/livelihoods within 12 months of completing their 

education/training. Generating income means that they 

should either be in paid employment or in self-

employment (including livelihoods generation). They 

should have generated their own income (or re-invested 

in their business) for a period of 90 days before being 

counted. This will be calculated based on those who 

completed TVET during the year prior to the reporting 

year.

TVET completion: List of learners that graduated during 

the previous year.

Income/further education: Interviews with the 

graduated learners.

Semi-annually: mid-year and end of year.

Proportion and number of learners (f/m; FwD/MwD; 

OOSG/OOSB) in supported TVET institutions who 

completed a TVET programme. Completed means that 

they passed an exam, received a certificate of 

completion or attended the sufficient number of days.

List of learners that graduated; list of learners that were 

enrolled.
Semi-annually: mid-year and end of year.

Number of learners (f/m) provided with materials that 

support their learning and/or school attendance. Only 

materials that have been provided directly to learners 

should be counted.

Distribution list with signatures/fingerprints of learners Semi-annually: mid-year and end of year.

Number of government-approved textbooks provided to 

supported educational institutions. Refers only to 

government-approved textbooks (not supplementary 

texts/readers) supplied/distributed under the 

programme. This can include textbooks supplied by the 

government but distributed to schools using programme 

resources.

Distribution list with signature of head teacher Semi-annually: mid-year and end of year.

Number of learners (f/m) that have access to innovative 

teaching and learning materials. (The list of innovative 

materials will be finalised following the baseline, but 

may include new technology, mother tongue resources 

and teacher-developed low cost resources.)

Separate focus groups with teachers and learners Semi-annually: mid-year and end of year.

Proportion of teachers (f/m) that achieve score of 3 or 4 

on all the relevant ETLE indicators. (The ETLE indicators 

will be developed as part of the baseline. The number of 

ETLE indicators that needs to be fulfilled for the 

objective indicator to be fulfilled, will be revised once 

the ETLE has been developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (The ETLE indicators will be developed 

as part of the baseline. The number of ETLE indicators 

that needs to be fulfilled for the objective indicator to be 

fulfilled, will be revised once the ETLE has been 

developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Output 3.2: Educational institutions have 

improved quality teaching

Indicator 3.2.1: % of teachers (f/m) in target educational 

institutions who meet minimum benchmarks in learner-centred 

teaching and learning (ETLE)

Indicator 3.2.2: % of target educational institutions that meet 

minimum benchmarks in learner-centred teaching and learning 

(ETLE)

Indicator 3.3.1: # of learners (f/m) provided with learning 

materials (mother tongue/non-mother tongue) (Norad core 

indicator 3)

Indicator 3.3.2: # of textbooks provided to target educational 

institutions (mother tongue/non-mother tongue) (Norad indicator 

2.1.1)

Indicator 3.4.1: % and # of learners (f/m) who are generating their 

own income or accessing further education after completing TVET 

(self-employed, employed or accessing further education) 

(disability, out-of-school status) (Norad indicator 3.1)

Indicator 3.4.2: % and # of learners (f/m) in target TVET 

institutions who completed/passed the appropriate TVET level 

(disability, out-of-school status) (Norad indicator 3.2)

Indicator 3.3.3: # of learners (f/m) using/accessing innovative 

teaching and learning materials (e.g. new technology, mother 

tongue or teacher-developed low-cost resources) (mother 

tongue/non-mother tongue)

Output 3.3: Educational institutions have 

effective and relevant teaching and learning 

materials

Output 3.4: TVET institutions have increased 

capacity to deliver quality and effective 

vocational training



Ethiopia: N/A

Ethiopia: 20% of 19 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Ethiopia: 35% of 19 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Ethiopia: 50% of 19 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Ethiopia: 70% of 19 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Myanmar: N/A

Myanmar: 20% of 37 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Myanmar: 35% of 37 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Myanmar: 50% of 37 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Myanmar: 70% of 37 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Somalia: N/A

Somalia: 20% of 21 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Somalia: 35% of 21 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Somalia: 50% of 21 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Somalia: 70% of 21 target learning institutions where 

community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

South Sudan: N/A

South Sudan: 20% of 20 target learning institutions 

where community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

South Sudan: 35% of 20 target learning institutions 

where community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

South Sudan: 50% of 20 target learning institutions 

where community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

South Sudan: 70% of 20 target learning institutions 

where community resources are used to strengthen the 

institution, learning and the support and protection of 

learners

Ethiopia: 0 private sector companies contributing 

resources to TVET education sector reform/institutions 

Ethiopia: 1 private sector company contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Ethiopia: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Ethiopia: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Ethiopia: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Myanmar: 0 private sector companies contributing 

resources to TVET education sector reform/institutions

Myanmar: 1 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Myanmar: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Myanmar: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Myanmar: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Somalia: 0 private sector companies contributing 

resources to TVET education sector reform/institutions

Somalia: 1 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Somalia: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Somalia: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

Somalia: 2 private sector companies contributing 

resources to TVET education sector reform/institutions 

(cumulative)

South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A

Ethiopia: N/A

Ethiopia: 20% of 19 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Ethiopia: 35% of 19 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Ethiopia: 50% of 19 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Ethiopia: 70% of 19 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Myanmar: N/A

Myanmar: 20% of 1277 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Myanmar: 35% of 1277 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Myanmar: 50% of 1277 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Myanmar: 70% of 1277 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Somalia: N/A

Somalia: 20% of 21 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Somalia: 35% of 21 target institutions meet the minimum 

benchmarks for participation of learners, parents, 

communities and relevant stakeholders

Somalia: 50% of 21 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Somalia: 70% of 21 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

South Sudan: N/A

South Sudan: 20% of 20 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

South Sudan: 35% of 20 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

South Sudan: 50% of 20 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

South Sudan: 70% of 20 target institutions meet the 

minimum benchmarks for participation of learners, 

parents, communities and relevant stakeholders

Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Ethiopia: 35% of 19 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Ethiopia: 50% of 19 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Ethiopia: 70% of 19 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Myanmar: 35% of 37 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Myanmar: 50% of 37 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Myanmar: 70% of 37 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Somalia: N/A

Somalia: 20% of 21 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Somalia: 35% of 21 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Somalia: 50% of 21 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

Somalia: 70% of 21 target educational institutions have 

mechanisms for learners to express their opinions and 

concerns about important school and community issues

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

have mechanisms for learners to express their opinions 

and concerns about important school and community 

issues

South Sudan: 35% of 20 target educational institutions 

have mechanisms for learners to express their opinions 

and concerns about important school and community 

issues

South Sudan: 50% of 20 target educational institutions 

have mechanisms for learners to express their opinions 

and concerns about important school and community 

issues

South Sudan: 70% of 20 target educational institutions 

have mechanisms for learners to express their opinions 

and concerns about important school and community 

issues

Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

Ethiopia: 35% of 19 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

Ethiopia: 50% of 19 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

Ethiopia: 70% of 19 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

Myanmar: 35% of 37 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

Myanmar: 50% of 37 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

Myanmar: 70% of 37 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

Somalia: N/A

Somalia: 20% of 21 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

Somalia: 35% of 21 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

Somalia: 50% of 21 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

Somalia: 70% of 21 target educational institutions meet 

the minimum benchmarks for learners' participation, 

engagement and contribution

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

South Sudan: 35% of 20 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

South Sudan: 50% of 20 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

South Sudan: 70% of 20 target educational institutions 

meet the minimum benchmarks for learners' 

participation, engagement and contribution

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (This is a composite indicator that will 

consist of all the ETLE indicators related to Output 

Indicators 4.1.2., 4.2.2. and 4.3.1. The ETLE indicators 

will be developed as part of the baseline. The number of 

ETLE indicators that needs to be fulfilled for the 

objective indicator to be fulfilled, will be revised once 

the ETLE has been developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Number of educational institutions (schools, AE, ALP, 

TVET) that have mechanisms where learners may express 

their opinions and concerns. Such mechanisms include 

student parliaments, youth clubs and other mechanisms 

through which learners may express their opinions and 

concerns about the educational institutions and 

community issues, and influence decisions of the 

management of the educational institution.

Separete focus groups with learners and PTAs, interview 

with head teacher.
Semi-annually: mid-year and end of year.

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (The ETLE indicators will be developed 

as part of the baseline. The number of ETLE indicators 

that needs to be fulfilled for the objective indicator to be 

fulfilled, will be revised once the ETLE has been 

developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Proportion of educational institutions (schools, AE, ALP, 

TVET) where community members provide the 

institution with financial resources or in-kind 

contributions.

Separate focus groups with head teacher and 

PTA/SMC/parents. 
Semi-annually: mid-year and end of year.

Indicator 4.1.1: % of target educational institutions that have 

mechanisms for learners to express their opinions and concerns 

about important school and community issues

Indicator 4.1.2: % of target educational institutions that meet the 

minimum benchmarks for learners' participation, engagement 

and contribution (ETLE) 

Outcome indicator 4.1: % target learning institutions where 

community resources are used to strengthen the institution, 

learning and the support and protection of learners

Outcome indicator 4.2: # of private sector companies contributing 

resources to the TVET sector reform/institutions

Number of private sector companies that provide 

financial resources or in-kind contributions to reform of 

the TVET sector or to TVET institutions. The private 

sector consists of companies and organisations run with 

the intention of making a profit. It does not include 

public or voluntary organisations.

Award document Annually: End of calendar year.

Output 4.1: Learners have increased influence 

on decision-making in educational institutions

Outcome indicator 4.3: % of learning institutions that meet the 

minimum benchmarks for participation of learners, parents, 

communities and relevant stakeholders (ETLE composite)

Outcome 4: Learners, parents, communities 

and other stakeholders are more positively 

engaged with educational systems



Ethiopia: 80 parents (40 f; 40 m) participating in positive 

parenting training

Ethiopia: 160 parents (80 f; 80 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Ethiopia: 240 parents (120 f; 120 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Ethiopia: 320 parents (160 f; 160 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Ethiopia: 400 parents (200 f; 200 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Myanmar: 4525 parents (3000 f; 1525 m) participating in 

positive parenting training

Myanmar: 6335 parents (4200 f; 2135 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Myanmar: 7692 parents (5100 f; 2592 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Myanmar: 9050 parents (6000 f; 3050 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Myanmar: 9050 parents (6000 f; 3050 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Somalia: 1455 parents (1132 f; 323 m) participating in 

positive parenting training

Somalia: 3200 parents (2497 f; 703 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Somalia: 4812 parents (3754 f; 1058 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Somalia: 6425 parents (4857 f; 1388 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Somalia: 6425 parents (4857 f; 1388 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

South Sudan: 0 parents (0 f; 0 m) participating in positive 

parenting training

South Sudan: 300 parents (120 f; 180 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

South Sudan: 600 parents (240 f; 360 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

South Sudan: 600 parents (240 f; 360 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

South Sudan: 600 parents (240 f; 360 m) participating in 

positive parenting training (cumulative; each person 

counted only once)

Ethiopia: 80 parents (40 f; 40 m) participating in family 

strengthening activities

Ethiopia: 160 parents (80 f; 80 m) participating in family 

strengthening activities (cumulative; each person 

counted only once)

Ethiopia: 240 parents (120 f; 120 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

Ethiopia: 320 parents (160 f; 160 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

Ethiopia: 400 parents (200 f; 200 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

Myanmar: N/A Myanmar: N/A Myanmar: N/A Myanmar: N/A Myanmar: N/A

South Sudan: 82 parents (53 f; 29 m) participating in 

family strengthening activities

South Sudan: 164 parents (105 f; 59 m) participating in 

family strengthening activities ((cumulative; each person 

counted only once)

South Sudan: 264 parents (157 f; 89 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

South Sudan: 330 parents (210 f; 120 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

South Sudan: 330 parents (210 f; 120 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

South Sudan: 0 parents (0 f; 0 m) participating in family 

strengthening activities

South Sudan: 440 parents (264 f; 176 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

South Sudan: 440 parents (264 f; 176 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

South Sudan: 680 parents (408 f; 272 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

South Sudan: 680 parents (408 f; 272 m) participating in 

family strengthening activities (cumulative; each person 

counted only once)

Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

Ethiopia: 35% of 19 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

Ethiopia: 50% of 19 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

Ethiopia: 70% of 19 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

Myanmar: 35% of 37 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

Myanmar: 50% of 37 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

Myanmar: 70% of 37 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

Somalia: N/A

Somalia: 20% of 21 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

Somalia: 35% of 21 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

Somalia: 50% of 21 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

Somalia: 70% of 21 target educational institutions meet 

the minimum benchmarks for parents' participation, 

engagement and contribution

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

South Sudan: 35% of 20 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

South Sudan: 50% of 20 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

South Sudan: 70% of 20 target educational institutions 

meet the minimum benchmarks for parents' 

participation, engagement and contribution

Ethiopia: N/A

Ethiopia: 20% of 19 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Ethiopia: 35% of 19 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Ethiopia: 50% of 19 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Ethiopia: 70% of 19 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Myanmar: N/A

Myanmar: 20% of 37 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Myanmar: 35% of 37 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Myanmar: 50% of 37 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Myanmar: 70% of 37 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Somalia: N/A

Somalia: 20% of 21 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Somalia: 35% of 21 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Somalia: 50% of 21 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

Somalia: 70% of 21 target educational institutions that 

meet the minimum benchmarks for community 

engagement and contribution

South Sudan: N/A

South Sudan: 20% of 20 target educational institutions 

that meet the minimum benchmarks for community 

engagement and contribution

South Sudan: 35% of 20 target educational institutions 

that meet the minimum benchmarks for community 

engagement and contribution

South Sudan: 50% of 20 target educational institutions 

that meet the minimum benchmarks for community 

engagement and contribution

South Sudan: 70% of 20 target educational institutions 

that meet the minimum benchmarks for community 

engagement and contribution

Ethiopia: 0 collaborations between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector

Ethiopia: 1 collaboration between the private sector and 

educational authorities/institutions established with the 

purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Ethiopia: 2 collaborations between the private sector and 

educational authorities/institutions established with the 

purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Ethiopia: 3 collaborations between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Ethiopia: 3 collaborations between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Myanmar: 1 collaboration between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector

Myanmar: 2 collaborations between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Myanmar: 3 collaborations between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Myanmar: 3 collaborations between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Myanmar: 3 collaborations between the private sector 

and educational authorities/institutions established with 

the purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Somalia: 1 collaboration between the private sector and 

educational authorities/institutions established with the 

purpose of bringing private skills and expertise to the 

vocational training sector

Somalia: 2 collaborations between the private sector and 

educational authorities/institutions established with the 

purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Somalia: 3 collaborations between the private sector and 

educational authorities/institutions established with the 

purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Somalia: 3 collaborations between the private sector and 

educational authorities/institutions established with the 

purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

Somalia: 3 collaborations between the private sector and 

educational authorities/institutions established with the 

purpose of bringing private skills and expertise to the 

vocational training sector (cumulative)

South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A

Ethiopia: 0 new or improved TVET curricula with input 

from the private sector

Ethiopia: 1 new or improved TVET curriculum with input 

from the private sector (cumulative)

Ethiopia: 2 new or improved TVET curricula with input 

from the private sector (cumulative)

Ethiopia: 3 new or improved TVET curricula with input 

from the private sector (cumulative)

Ethiopia: 3 new or improved TVET curricula with input 

from the private sector (cumulative)

Myanmar: 1 new or improved TVET curriculum with 

input from the private sector

Myanmar: 4 new or improved TVET curricula with input 

from the private sector (cumulative)

Myanmar: 6 new or improved TVET curricula with input 

from the private sector (cumulative)

Myanmar: 6 new or improved TVET curricula with input 

from the private sector (cumulative)

Myanmar: 6 new or improved TVET curricula with input 

from the private sector (cumulative)

Somalia: 1 new or improved TVET curriculum with input 

from the private sector

Somalia: 2 new or improved TVET curricula with input 

from the private sector (cumulative)

Somalia: 3 new or improved TVET curricula with input 

from the private sector (cumulative)

Somalia: 3 new or improved TVET curricula with input 

from the private sector (cumulative)

Somalia: 3 new or improved TVET curricula with input 

from the private sector (cumulative)

South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A

Ethiopia: 100 internships established (52 f; 48 m) Ethiopia: 100 internships established (52 f; 48 m) Ethiopia: 100 internships established (52 f; 48 m) Ethiopia: 100 internships established (52 f; 48 m) Ethiopia: 100 internships established (52 f; 48 m)

Myanmar: 270 internships established (116 f; 154 m) Myanmar: 270 internships established (116 f; 154 m) Myanmar: 270 internships established (116 f; 154 m) Myanmar: 270 internships established (116 f; 154 m) Myanmar: 270 internships established (116 f; 154 m)

Somalia: 0 internships established (0 f; 0 m) Somalia: 160 internships established (64 f; 96 m) Somalia: 160 internships established (64 f; 96 m) Somalia: 160 internships established (64 f; 96 m) Somalia: 160 internships established (64 f; 96 m)

South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A South Sudan: N/A

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (The ETLE indicators will be developed 

as part of the baseline. The number of ETLE indicators 

that needs to be fulfilled for the objective indicator to be 

fulfilled, will be revised once the ETLE has been 

developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Number of formalized partnerships between a private 

sector business and TVET institutions or authorities 

(local or national). The partnerships should include 

inputs from the private sector that contribute to the 

education and skills developments for learners (for 

example through provision of equipment, learning 

materials, work experience placements and/or technical 

expertise). The partnerships should be formed with the 

support of the programme. The private sector consists of 

companies and organisations run with the intention of 

making a profit. It does not include public or voluntary 

organisations.

Interviews with business actors, head teacher and/or 

authorities.

Inputs: Evidence of the provision of the inputs (for 

example hand-over document for provision of 

equipment and learning materials, or award documents 

for work experience placements).

Semi-annually: mid-year and end of year.Gaps analysis, curriculum, interviews with participants.

Number of government-approved TVET curricula newly 

developed or revised based on consultation with private 

sector. The curriculum development process and/or the 

consultation should be developed with support from the 

programme. The private sector consists of companies 

and organisations run with the intention of making a 

profit. It does not include public or voluntary 

organisations.

Number of internships established for individuals (f/m, 

FwD/MwD) as a result of, or supported by, the 

programme. An internship is a scheme where you work 

for an employer for a limited period of time in order to 

gain work experience.

Award document Semi-annually: mid-year and end of year.

Number of parents (of children enrolled in schools, AE, 

ALP, TVET; f/m) that have attended all required day(s) of 

training on positive parenting. Each parent should only 

be counted once, even if attending several trainings 

under this indicator.

Training attendance: Training attendance records.

That the training covers the correct subjects: Training 

materials, training curriculum and/or training report.

Semi-annually: mid-year and end of year.

Number of parents (of children enrolled in schools, AE, 

ALP, TVET; f/m) that have attended all required day(s) of 

Regenerated Freirean Literacy through Empowering 

Community Techniques (REFLECT) training or a literacy 

circle supported by the programme and/or are members 

of a Village Savings and Loan Association. Each parent 

should only be counted once, even if attending several 

trainings under this indicator.

Training/literacy circle attendance: Training/literacy 

circle attendance records.

That the training/literacy circle covers the correct 

subjects: Training materials, training curriculum and/or 

training report.

VSLA membership: VSLA membership list.

Semi-annually: mid-year and end of year.

Number of educational institutions (schools, AE, ALP, 

TVET) that achieve score of 3 or 4 on all the relevant 

ETLE indicators. (The ETLE indicators will be developed 

as part of the baseline. The number of ETLE indicators 

that needs to be fulfilled for the objective indicator to be 

fulfilled, will be revised once the ETLE has been 

developed.)

ETLE, which includes observation, document study, 

interviews with head teachers and/or supervisors, and 

separate focus groups with teachers, 

PTAs/SMCs/parents, learners and/or supervisors (to be 

confirmed at development of ETLE assessment tool).

Semi-annually: mid-year and end of year.

Output 4.2: Parents better support children's 

development and learning

Indicator 4.2.1.a: # of parents (f/m) of learners in target learning 

institutions participating in positive parenting training

Indicator 4.2.1.b: # of parents (f/m) of learners in target learning 

institutions participating in family strengthening activities

Output 4.3: Communities demonstrate 

increased support to educational institutions

Indicator 4.2.2: % of target educational institutions that meet the 

minimum benchmarks for parents' participation, engagement and 

contribution (ETLE)

Indicator 4.4.2: # of new or improved TVET curricula with input 

from the private sector (Norad indicator 3.1.3)

Indicator 4.4.3: # of internships established (sex, disability)

Output 4.4: TVET institutions have 

strengthened partnerships with private sector 

and other relevant stakeholders

Indicator 4.4.1: # of collaborations between the private sector and 

educational authorities/institutions established with the purpose 

of bringing private skills and expertise to the vocational training 

sector (Norad indicator 3.1.5)

Indicator 4.3.1: % of target educational institutions that meet the 

minimum benchmarks for community engagement and 

contribution  (ETLE)

Semi-annually: mid-year and end of year.



Ethiopia: 0 research and evidence-based advocacy 

documents developed by civil society

Ethiopia: 0 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Ethiopia: 1 research and evidence-based advocacy 

document developed by civil society (cumulative)

Ethiopia: 2 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Ethiopia: 3 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Myanmar: 0 research and evidence-based advocacy 

documents developed by civil society

Myanmar: 0 research and evidence-based advocacy 

document developed by civil society (cumulative)

Myanmar: 1 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Myanmar: 2 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Myanmar: 3 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Somalia: 0 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Somalia: 0 research and evidence-based advocacy 

document developed by civil society (cumulative)

Somalia: 1 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Somalia: 2 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Somalia: 3 research and evidence-based advocacy 

documents developed by civil society (cumulative)

South Sudan: 0 research and evidence-based advocacy 

documents developed by civil society

South Sudan: 0 research and evidence-based advocacy 

documents developed by civil society (cumulative)

South Sudan: 1 research and evidence-based advocacy 

document developed by civil society (cumulative)

South Sudan: 2 research and evidence-based advocacy 

documents developed by civil society (cumulative)

South Sudan: 3 research and evidence-based advocacy 

documents developed by civil society (cumulative)

Ethiopia: 0 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups

Ethiopia: 0 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Ethiopia: 1 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Ethiopia: 1 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Ethiopia: 1 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Myanmar: 0 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups 

Myanmar: 0 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Myanmar: 1 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Myanmar: 1 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Myanmar: 1 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Somalia: 0 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Somalia: 0 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Somalia: 1 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Somalia: 2 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

Somalia: 3 policy, plan or budget developed/revised to 

include quality, protective and inclusive education for 

marginalised groups (cumulative)

South Sudan: 0 policy, plan or budget developed/revised 

to include quality, protective and inclusive education for 

marginalised groups

South Sudan: 0 policy, plan or budget developed/revised 

to include quality, protective and inclusive education for 

marginalised groups (cumulative)

South Sudan: 1 policy, plan or budget developed/revised 

to include quality, protective and inclusive education for 

marginalised groups (cumulative)

South Sudan: 2 policy, plan or budget developed/revised 

to include quality, protective and inclusive education for 

marginalised groups (cumulative)

South Sudan: 3 policy, plan or budget developed/revised 

to include quality, protective and inclusive education for 

marginalised groups (cumulative)

Ethiopia: N/A Ethiopia: N/A

Ethiopia: A 0.5 point increase in the score of ADRA 

Ethiopia on technical and organisational capacity 

assessments of their ability to monitor, lead on and 

advocate for improved education for marginalised groups

Ethiopia: N/A

Ethiopia: A 1 point increase in the score of ADRA 

Ethiopia on technical and organisational capacity 

assessments of their ability to monitor, lead on and 

advocate for improved education for marginalised 

groups

Myanmar: N/A Myanmar: N/A

Myanmar: A 0.5 point increase in the score of ADRA 

Myanmar on technical and organisational capacity 

assessments of their ability to monitor, lead on and 

advocate for improved education for marginalised groups

Myanmar: N/A

Myanmar: A 1 point increase in the score of ADRA 

Myanmar on technical and organisational capacity 

assessments of their ability to monitor, lead on and 

advocate for improved education for marginalised 

groups

Somalia: N/A Somalia: N/A

Somalia: A 0.5 point increase in the score of ADRA 

Somalia on technical and organisational capacity 

assessments of their ability to monitor, lead on and 

advocate for improved education for marginalised groups

Somalia: N/A

Somalia: A 1 point increase in the score of ADRA Somalia 

on technical and organisational capacity assessments of 

their ability to monitor, lead on and advocate for 

improved education for marginalised groups

South Sudan: N/A South Sudan: N/A

South Sudan: A 0.5 point increase in the score of ADRA 

South Sudan on technical and organisational capacity 

assessments of their ability to monitor, lead on and 

advocate for improved education for marginalised groups

South Sudan: N/A

South Sudan: A 1 point increase in the score of ADRA 

South Sudan on technical and organisational capacity 

assessments of their ability to monitor, lead on and 

advocate for improved education for marginalised 

groups

Ethiopia: 0 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups

Ethiopia: 0 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Ethiopia: 1 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services for 

marginalised groups (cumulative)

Ethiopia: 1 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Ethiopia: 2 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Myanmar: 0 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups

Myanmar: 0 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Myanmar: 1 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services for 

marginalised groups (cumulative)

Myanmar: 1 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Myanmar: 2 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Somalia: 0 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups

Somalia: 0 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Somalia: 1 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services for 

marginalised groups (cumulative)

Somalia: 1 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

Somalia: 2 local civil society organisations demonstrate 

better technical and organisational capacities to monitor, 

lead on and advocate for improved education services 

for marginalised groups (cumulative)

South Sudan: 0 local civil society organisations 

demonstrate better technical and organisational 

capacities to monitor, lead on and advocate for improved 

education services for marginalised groups

South Sudan: 0 local civil society organisations 

demonstrate better technical and organisational 

capacities to monitor, lead on and advocate for improved 

education services for marginalised groups (cumulative)

South Sudan: 1 local civil society organisations 

demonstrate better technical and organisational 

capacities to monitor, lead on and advocate for improved 

education services for marginalised groups (cumulative)

South Sudan: 1 local civil society organisations 

demonstrate better technical and organisational 

capacities to monitor, lead on and advocate for improved 

education services for marginalised groups (cumulative)

South Sudan: 2 local civil society organisations 

demonstrate better technical and organisational 

capacities to monitor, lead on and advocate for improved 

education services for marginalised groups (cumulative)

Ethiopia: 0 platforms for civil society-government 

dialogue formed or strengthened

Ethiopia: 0 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

Ethiopia: 1 platform for civil society-government 

dialogue formed or strengthened (cumulative)

Ethiopia: 1 platform for civil society-government 

dialogue formed or strengthened (cumulative)

Ethiopia: 1 platform for civil society-government 

dialogue formed or strengthened (cumulative)

Myanmar: 0 platforms for civil society-government 

dialogue formed or strengthened

Myanmar: 1 platform for civil society-government 

dialogue formed or strengthened (cumulative)

Myanmar: 3 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

Myanmar: 4 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

Myanmar: 4 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

Somalia: 0 platform for civil society-government 

dialogue formed or strengthened

Somalia: 1 platform for civil society-government 

dialogue formed or strengthened (cumulative)

Somalia: 3 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

Somalia: 4 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

Somalia: 4 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

South Sudan: 0 platforms for civil society-government 

dialogue formed or strengthened

South Sudan: 1 platform for civil society-government 

dialogue formed or strengthened (cumulative)

South Sudan: 3 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

South Sudan: 4 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

South Sudan: 4 platforms for civil society-government 

dialogue formed or strengthened (cumulative)

Ethiopia: 1 civil society forum and network are created 

or strengthened to influence education for marginalised 

groups

Ethiopia: 2 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

Ethiopia: 4 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

Ethiopia: 6 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

Ethiopia: 6 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

Myanmar: 4 civil society fora and networks are created 

or strengthened to influence education for marginalised 

groups

Myanmar: 6 civil society fora and networks are created 

or strengthened to influence education for marginalised 

groups (cumulative)

Myanmar: 7 civil society fora and networks are created 

or strengthened to influence education for marginalised 

groups (cumulative)

Myanmar: 8 civil society fora and networks are created 

or strengthened to influence education for marginalised 

groups (cumulative)

Myanmar: 8 civil society fora and networks are created 

or strengthened to influence education for marginalised 

groups (cumulative)

Somalia: 1 civil society forum and network are created or 

strengthened to influence education for marginalised 

groups

Somalia: 3 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

Somalia: 5 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

Somalia: 6 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

Somalia: 6 civil society fora and networks are created or 

strengthened to influence education for marginalised 

groups (cumulative)

South Sudan: 0 civil society fora and networks are 

created or strengthened to influence education for 

marginalised groups

South Sudan: 1 civil society forum and network are 

created or strengthened to influence education for 

marginalised groups (cumulative)

South Sudan: 2 civil society fora and networks are 

created or strengthened to influence education for 

marginalised groups (cumulative)

South Sudan: 3 civil society fora and networks are 

created or strengthened to influence education for 

marginalised groups (cumulative)

South Sudan: 3 civil society fora and networks are 

created or strengthened to influence education for 

marginalised groups (cumulative)

"ETLE" means that the indicator is measured using ADRA's "Effective Teaching and Learning Environment" assessment tool.

These indicators are composite indicators, which are informed by several ETLE sub-indicators.

The ETLE for SEAQE2 will be developed as part of the baseline.

Further information about the ETLE are found in the guide "The Effective Teaching and Learning Environment (ETLE) Assessment Tool: A quantifiable qualitative approach to assessing teaching and learning environments" (January 2019).

Note on disaggregation:

Indicators are disaggregated by gender, where applicable. Female = f; male = m.

Indicators are disaggregated by marginalisations (gender, disability and out-of-school status), where applicable. FwD = female with a disability; MwD = male with a disability; OOSG = out-of-school girl; OOSB = out-of-school boy.

Gender applies as a marginalisation in the following cases: Girls/young women are considered marginalised where the gender parity index is lower than 0.8; boys/young men where the index is greater than 1.25. At the beginning of the programme, girls are considered marginalised in primary education in South Sudan and in three states in Somalia (Bay, Lower Shabelle and Lower Juba), whilst girls/young women are considered marginalised in TVET in Myanmar.

All indicators are disaggregated by level of education (primary school, lower secondary school, upper secondary school, accelerated education, alternative learning programmes, and TVET), with the exception of Outcome 5 and Outputs 5.1-3.

All indicators will be measured through baseline surveys at the beginning of the programme. Baseline figures will be filled in following these surveys.

Milestones, targets, definitions, means of verification and the frequency of data collection will be reviewed after the baseline survey in year 1.

Abbreviations and acronyms:

AE = Accelerated education

ALP = Alternative learning programmes

ETLE = The Effective Teaching and Learning Environments assessment tool

F = Females (girls; young women)

FwD = Females with a disability

M = Males (boys; young men)

MwD = Males with a disability

OOSB = Out-of-school boys

OOSG = Out-of-school girls

PTA = Parent–Teacher Association

SMC = School Management Committee

TVET = Technical and Vocational Education and Training

Semi-annually: mid-year and end of year.
Gaps analysis, meeting reports, and/or interviews with 

sample of members

Number of platforms for civil society—government 

dialogue established or strengthened (existing platforms 

that are functioning poorly or not at all, which are now 

having regular meetings and adressing inclusive 

education issues) with support from the programme. 

Platforms are arenas where civil society and government 

may meet and consult on general education or inclusive 

education issues.

Number of civil society fora and networks that are 

established or strengthened (existing fora/networks that 

are functioning poorly or not at all, which are now having 

regular meetings and adressing inclusive education 

issues) with support from the programme. Fora and 

networks are arenas where civil society actors may meet 

and discuss, independently of the government.

Gaps analysis, meeting reports, and/or interviews with 

sample of members
Semi-annually: mid-year and end of year.

Number of research documents and evidence-based 

advocacy documents developed by civil society 

(including ADRA) with support from the programme.

Research documents, evidence-based advocacy 

documents
Annually: End of calendar year.

Annually: End of calendar year.
Gaps analysis, pre-revision policy, plan or budget (if 

applicable) new/revised policy, plan or budget.

Number of education policies, plans and/or budgets of 

which the programme has supported the development 

or revision, that can be considered to promote quality, 

protective and inclusive education for marginalised 

groups. Revision is the alteration of substantial 

components of a practice or system, which have 

previously been identified as requiring change through 

an analysis of gaps. Quality education means that 

teachers use active, larner-centred teaching practices in 

languages children understand, and by using appropriate 

learning matertials and monitoring each learner's 

progress individually. Protective education means that 

learners and staff are positive and respectful to one 

another, learning environments are safe and accessible 

to all learners, and plans are in place to reduce and 

prevent risks. Inclusive education means that 

educational institutions can accommodate all persons 

regardless of their physical, intellectual, emotional, 

social, linguistic and other conditions. Practices and 

systems counted under Output Indicator 1.4.2. should 

not be counted under this indicator.

The increase in the average combined score of the ADRA 

implementing partner (which is ADRA Ethiopia, ADRA 

Myanmar, ADRA Somalia or ADRA South Sudan) on the 

educational-technical and the organisational capacity 

assessments. The final score is the average of the two 

assessments. The educational-technical capacity 

assessment is scored on a scale from 0 to 5; the 

organisational capacity assessment is scored on a scale 

from 0 to 3; the average score of these two will vary 

from 0 to 4.

The baseline educational-technical capacity assessment, 

the baseline organisational capacity assessment, the 

educational-technical capacity assessment at the point in 

question, the organisational capacity assessment at the 

poin in question

Mid-term review, end-of-programme evaluation.

Indicator 5.1.1: # increase in the score of ADRA implementing 

partners' on technical and organisational capacity assessments of 

their ability to monitor, lead on and advocate for improved 

education for marginalised groups

Indicator 5.3.1: # of civil society fora and networks that are 

created or strengthened to influence education for marginalised 

groups

Output 5.3: Civil society fora and networks 

strengthened to advocate more effecively for 

education for marginalised groups

Output 5.2: Dialogue on education between 

civil society and government is strengthened

Indicator 5.2.1: # of platforms for civil society-government 

dialogue formed or strengthened

Outcome 5: Strengthened civil society 

influences education policies and practices

Outcome indicator 5.1: # of research and evidence-based 

advocacy documents developed by civil society

Outcome indicator 5.2: # of policies, plans and budgets 

developed/revised to include quality, protective and inclusive 

education for marginalised groups (provincial or national level)

Indicator 5.1.2: # of local civil society organisations that 

demonstrate better technical and organisational capacities to 

monitor, lead on and advocate for improved education for 

marginalised groups

Number of local civil society stakeholders that 

demonstrate better (as defined by an initial capacity 

assessment) technical and organisational capacities to 

monitor, lead on and advocate for improved education 

services for marginalised children, compared to the 

baseline. Technical and organisational capacities means 

that they are creating, implementing and following up on 

capacity building plans. Civil society is distinct from both 

the public sector and the for-profit private sector.

Initial capacity assessment: Documents analysis, 

interviews with key actors

Later capacity assessments: Capacity building plans, 

interviews with key actors

Semi-annually: mid-year and end of year.

Output 5.1: Improved capability of civil society 

organisations to track, monitor and advocate 

for improved education for marginalised 

groups


