
PROJECT NAME

Indicator Sub-indicators Target (Dec 2018) Baseline Actual (Dec 2016)

Score - Achievement Rating Scale 

1 = fully achieved, very few or no shortcomings 

2 = largely achieved, despite a few short-comings 

3 = only partially achieved, benefits and 

shortcomings finely balanced 

4 = very limited achievement, extensive 

shortcomings 

5 = not achieved 

Comments

Number of children supported in Model 

Schools
17,200 9,800 (5,742 M; 4,058 F) 11,903 (6,809 M; 5,094 F)

Number of children supported, but 

through non-model schools
139,320 103,854 (54,083 M; 49,771 F) 117,262 (61,982 M; 55,280 F)

Number of schools which fulfil the 5 

criteria of a model school.
31 0 0

Number of NFE centres which fulfil the 5 

criteria of  quality schools.
8 0 N/A

Outcome indicator 3:

 Learning outcomes in 'model 

schools/learning centres' 

(disaggregated by gender)

(Model schools will show higher 

performance on learning outcomes 

compared to baseline, in addition to 

other proxy indicators)

 Percentage increase in learning 

outcomes in G8 (P8) in model schools in 

South Sudan and Somalia and model G12 

schools in Ethiopia 

10% increase N/A 28% 1
Additionally, G8 (non-model schools) in Ethiopia had a 24% increase. ADRA Norway is confident that the programme will exceed their target by 

EOP.

Proportion of EBTVET  earning increased 

income after skills training in target areas  

(disaggregated by different types of 

marginalization such as 

gender,ethnicity,areas age and disability)

70% 0% N/A

Proportion of  IBTVET earning increased 

income after skills training in target areas  

(disaggregated by different types of 

marginalization such as 

gender,ethnicity,areas age and disability)

70% 0% 63%

Outcome indicator 5: 

Number of children/youth reintegrating 

into formal schooling from non-formal 

education (by gender & disability).

Targets tentatively corresponding to at 

least 50% of beneficiaries trained.

1,250 0 848 2 ADRA Norway is confident that the programme will achieve their target on this outcome by EOP.

Number of counties or regional MoE 

offices w/ systems in place and functional
10 0 10 1

Number of education personel (HT, 

education officials etc.)  trained in system 

development

166 0 304 1

Number of standards developed in either 

formal or non-formal education
1 0 1 1

OUTPUT 1.2

Number of inclusive education 

policies(/practices in place and 

disseminated at local government level 

4 0 3

Number of state level inclusive education 

technical working group established & 

strengthened 

1 0 1

Number of MoE offices with accurate & 

current data on children and youth
10 0 9

Number of MoE offices with accurate & 

current data on gender
10 0 9

Number of MoE offices with accurate & 

current data disabilities.
10 0 6

1.3 (a) Number of harmonized TVET 

curriculum & trainers guide developed
1 0 N/A

Inclusive policies and practices are 

in place and being implemented at  

local government levels

Output Indicator 1.2

Number of inclusive education policies 

and practices in place at local 

government level to support girls, 

children with disabilities and other 

marginalised groups

Output 1.3

While the programme is yet to reach its targets for this output, ADRA is satisfied with the progress made, and is optimistic that the targets will be 

met by the EOP.
2.5

TVET system strengthened & linked 

with private sector stakeholders to 

enhance economic opportunities for 

youth and young adults

Output indicator 1.3 

Number of strengthened practices and 

private sector linkages of TVET system.

This output was incorporated into the programme for Somalia towards the end of 2016. It will first feature in SEAQE’s reporting in 2017.N/A

OUTPUT 1

Improved management of quality and inclusive basic education and NFE by local government 

OUTPUT 1.1

Improved education management  

systems in place at local 

government levels

Output Indicator 1.1

Number of education administration 

and management systems in place and 

functional as a result of ADRA 

intervention

Ten systems in place and functioning; 304 people trained (280M/24F) in system development; and accelerated basic education (ABE) in NFE in 

Somalia standardised.  ADRA is confident that it will exceed this target by EOP.

Outcome indicator 2:

Number of  supported 

primary/secondary schools/learning 

centres in target areas that meet the 

set benchmarks of good quality 

school/learning centres 

Targets tentatively corresponding to at 

least 80% of the total schools/learning 

centres targeted with set inputs in the 

This indicator measures the number of primary and secondary schools and NFE centres which meet five proxy measures of quality: head 

teachers operating effectively; teachers delivering competent lessons; schools using a School Development Plan; schools working with a 

functioning PTA; schools benefiting from accessible infrastructural improvements and built to government/best practice standards.  ETLE 

methodology was applied to measure this indicator in 2016, with a 4-scale rating system developed to measure each of these proxy indicators, 

backed up by sited evidence and school observations. In 2016, on average, 87.5% schools reached a score of 2, or partially achieved, 

while no schools achieved the score of 3 or 4 (or achieved). ADRA Norway will continue to work towards this target, although with 

the ongoing drought and insecurity in these countries, it will be difficult to ensure such high levels of quality of education.  

3

2

Although access is increasing and this indicator shows promising progress, the ongoing drought, insecurity and resulting displacement in these 

countries makes it difficult to ensure the original projected increase in access rates.  If the context does not worsen, ADRA is confident it will 

reach its EOP target.

By 2018, target areas have 

improved access, quality and equity 

in formal and non formal education.   

Outcome indicator 1:

Number of children supported by ADRA 

in primary and lower secondary 

education in focus areas 

(disaggregated by gender, age, 

disability)

Strengthening Equity, Access and Quality in Education

DEVELOPMENT GOAL 

Increased education opportunities for poor and marginalised children, youth, women and their families in Ethiopia, Somalia, South Sudan and Sudan contribute to thriving, peaceful societies. 

Programme Goal/Outcome 

Outcome indicator 4:

Proportion of EBTVET & IBTVET 

earning increased income after skills 

training in target areas  (disaggregated 

by different types of marginalization 

such as gender,ethnicity,areas age and 

disability)

2
The programme trained 2,266 (845M/1,421F) through EBTVET in 2015 and 2016, and tracer studies will be done in 2017. ADRA Norway is 

confident that the programme will achieve their target on this outcome by EOP.



1.3 (b) Number of harmonized TVET 

curriculum & trainers guide approved by 

MoE

1 0 N/A

1.3 (c) Number of employment advisory 

services office established at MoE
1 0 N/A

OUTPUT 2

OUTPUT 2.1

Number of community based groups 

(CBG) established and/or strengthened
220 N/A 112

Number of community based groups 

(CBG) functional and supporting their 

school

107 N/A 52

Number of people trained in established 

CBGs (M/F)
1,690 0 717 (555 M; 162 F)

South Sudan only - Number of PTAs 

networks formed in Eastern Equatorial 

State

3 0 0

Total of PTAs and CECs contributing with 

in cash resources
N/A 14 58

Total of PTAs and CECs contributing in 

kind resources to schools
N/A 31 34

Number of PTAs and CECs contributing 

resources for the schools
38 31 58

Number of PTA/CEC members trained in 

cross cutting issues
1,885 0 233 (156 M; 77 F) 

Approximate number of people reached 

through PTAs/CECs training on cross 

cutting issues

14,450 0 10,089

OUTPUT 2.2 

Number of advocacy initiatives conducted 

by MoE and CBGs with community based 

groups on inclusive education

176 (44 per year for years 2-5) 0 164

Approximate number of people 

participating in initiatives on inclusive 

education

15,200 0 10,089

OUTPUT 3

Number of schools built with adequate 

facilities 
5 0 4

Number of schools renovated 33 0 14

No. of students accessing newly built

schools
7,990 0 1,479 (863 M; 616 F)

No. of students accessing renovated

schools
9,210 0 8,161 (4642 M; / 3519 F)

No. of students benefiting from improved

access to latrines
N/A 0 10,116 (6,067 M; 4,049 F) 

No. of students benefiting from improved

access to a water source
N/A 0 6,400 (3,944 M; 2,456 F) 

OUTPUT 4

OUTPUT 4.1 

Number of HT trained (M/F) 220 0 217 (205 M; 12 F)

% of HT Achieving in ETLE 50% 0% 18%

Number of schools w/ SDPs in place

230 14 215

Number of schools w/ SDPs being 

implemented 
181 0 16

Percentage of schools w/ SDPs being 

partially implemented
N/A 0 50%

OUTPUT 4.2 

Number of teachers that have received 

training (M/F)
430 0 526 (411M/115F)

Teaching quality improved

Output Indicator 4.2.1

Percentage of trained teachers that are 

successfully using their professional 

development (ie fulfil defined criteria for 

delivering a competent lesson)

Through an ETLE sample, SEAQE found that 24% are currently utilizing their increased capacity provided them through this programme. While 

the target of 50% is not yet achieved, SEAQE partners are expecting to reach the target in Year 4. 
2

Education centre managers/head 

teachers manage schools and 

teachers effectively

Output Indicator 4.1.1

Percentage of trained head teachers in 

ADRA supported public and non‐state 

primary and junior secondary schools 

that are operating effectively (gender 

disaggregated)

Output Indicator 4.1.2

Number of education centre/school 

development plans developed and 

implemented

3

SEAQE found that 18% of HT were achieving set criteria, while 52% were partially achieving the set criteria. This was through using ETLE tool 

which looked at how effectively each HT carried out their responsibilities of lesson observation and feedback sessions each term; professional 

development for teachers; and ensured teachers were punctual.  ADRA Norway is confident that the target will be reached, at least with the 

target number of head teachers 'partially achieving' this indicator. 

2

While only 16 schools have SDPs that are being fully implemented, an ETLE sample showed 50% of schools have SDPs that are partially 

implemented. Project staff are finding that literacy is a critical factor in how well SDP plans are developed and implemented. Specifically the 

literacy levels of PTA members is a factor in the comprehension of SDPs and the understanding of the importance of their implementation.  

ADRA is confident that the PTAs/SMCs will reach the target of partially implementing their SDPs by the EOP. 

Community based groups active in 

promoting inclusive education

Output Indicator 2.2

Number of inclusive and gender 

focused advocacy initiatives with 

community and local government done 

by community based groups. 

SEAQE continues to leverage the influence of community groups in order to increase community understanding of the importance of inclusive 

education. Insecurity in Ethiopia and South Sudan meant that mobilising communities for advocacy initiatives was difficult. Activities in output 

2.2 will continue in Ethiopia and South Sudan in 2017. ADRA is confident it will reach its target by EOP.

Improved education infrastructure

Output Indicator 3

a) Number of schools/learning centres 

built with adequate facilities (meeting 

required government standards and 

incorporating best practice around girls 

and disability access)

b) No. of learners with access to toilets 

(disaggregated by gender and 

disability). 

c) No. of learners with access to clean 

water (disaggregated by gender and 

disability)

d) No. of learners benefiting from new 

or renovated classrooms 

(disaggregated by gender and disability)

The project continues to provide inclusive infrastructural facilities in all partner countries. SEAQE partners have ensured that these are gender-

sensitive with separate latrines for boys and girls; include community participation and in-kind contributions; environmentally friendly through the 

use of local materials and disability friendly with the provision of doorway ramps in the latrines. Water points have been constructed or provided 

in schools.  Designs are in line with minimum standards set by governments in country, and according to best practice for inclusion. ADRA is 

confident it will reach the targets for this indicator by EOP. 

2

3

Strengthened capability of communities to support quality and inclusive  education services  

Communities strengthened to 

support school/learning centre 

improvement 

Output 2.1 Indicator 

Number of community based groups 

(disaggregated by gender, disability) 

established, strengthened and 

supporting their school

Output Indicator 2.1.2

Evidence that significant school capital 

and/or operating expenditures are 

provided by local communities in cash 

and/or in-kind 

Output Indicator 2.1.3

Number of community members with 

an increased understanding of cross 

cutting issues

3

During 2016, the ETLE was applied to monitor progress within this output. This allows for a more rigorous and objective means of reporting 

progress. In the ETLE, three sub-indicators were developed to measure the performance of community based-groups (CBG) such as PTAs, 

SMCs and CECs. 52 SMCs/PTAs have reached these three sub-indicators: 

• CBG monitoring children's drop‐out from school and the cause of it.

• CBG working with the Head Teacher to address child protection issues in and around the school.

• Increasing parent involvement in school activities on children's well‐being and learning.

 Verification exercises were also done as part of the MTR and ETLE process to validate CBGs that were formed and strengthened since 2014. 

This is why CBG numbers are lower in Year Three than they were in Years One and Two. ADRA is confident it will reach its target, at least with 

the target number of PTAs/SMCs strengthened and partially reaching these three sub-indicators. A network in South Sudan was due to be 

developed in 2016, however, this did not happen due to the conflict in Juba in July 2016.  It is anticipated that this activity in South Sudan will 

now happen in 2017.

1

In SEAQE, CBGs have made commitments through developing and implementing their SDPs to provide support to schools through cash or in-

kind activities.  Despite inflation across the countries, drought and insecurity, there is an increasing level of support provided to the local school 

system. In Ethiopia, the average cash contribution per school from a sample of 40 schools was 26,093 Ethiopian Birr (1186 USD) per school.  

Schools use this money to pay salaries of community recruited teachers and security guards, and maintenance of the school equipment and 

buildings.  In-kind contributions such as labour and provision of fencing materials were found in two of the schools, which equated to an average 

of approximately 7,750 Ethiopian Birr (352 USD) per school. In South Sudan, in-kind contributions were made in 5 schools and included 

construction, and fencing and cultivation of school gardens. In Somalia, CECs and their school communities provided labour and building 

materials; maintenance and repairing of school equipment, support for 8 teachers, and security for 20 formal schools, 10 NFE centres, 6 ABE 

centres and 3 TVET centres.  ADRA is confident it will exceed its target by EOP. 

3

Emphasis in the first three years has been placed on building the capacity of community groups within school management and inclusive 

education. In Year Three, crosscutting issues were identified in Somalia and Ethiopia including hygiene promotion, girls’ education, child 

protection and inclusive education. Training of trainers (ToT) was provided to 233 (77 female and 156 male) community group members. Public 

and door to door campaigns were held in Somalia. In 2017, further campaigns will be developed with central opinion leaders and religious 

leaders in the communities in Somalia and South Sudan. In South Sudan, this activity was interrupted with the conflict in Juba in July 2016. It is 

anticipated that this activity in South Sudan will now continue in 2017. ADRA is confident it will reach its targets.

TVET system strengthened & linked 

with private sector stakeholders to 

enhance economic opportunities for 

youth and young adults

Output indicator 1.3 

Number of strengthened practices and 

private sector linkages of TVET system.

This output was incorporated into the programme for Somalia towards the end of 2016. It will first feature in SEAQE’s reporting in 2017.N/A



Number of teachers who have received 

mentoring (M/F)
350 0  205 (181M/24F)

% of teachers achieving in ETLE (see 

footnote for criteria)
50% 0% 24%

OUTPUT 4.3

Number of schools/learning centres

organising co-curricular activities on cross

cutting issues

35 0 30

Approximate number of students involved

in co-curricular activities (M/F)
13,744 0 12 355 (6,389 M; 5,966 F)

OUTPUT  5

OUTPUT 5.1

Number of students who have been

trained in literacy and numeracy (M/F)
2000 0 2266 (845 M; 1421 F) 

Number of trained students who are now

literate/numerate (M/F and - disability)

according to an standardized assessment

tool

1,200 0 2266 (845 M; 1421 F) 

Percentage of trained students who have

attained literacy/numeracy
70% 0% 100%

Number of participants trained in cross

cutting issues and life-skills  (M/F)
2000 0 2445 (1102 M; 1343 F) 

Percentage of trained students who have

increased knowledge in cross cutting

issues and life skills

70% 0% 86%

OUTPUT 5.2

Number of students trained in vocational

training (M/F)
3,600 0 2988 (1,313 M; 1,675 F)

Number of student completing vocational

training (M/F) 
2,520 0 2988 (1,313 M; 1,675 F)

Number of disabled people receiving

vocational training (M/F)
60 0 20 (9 M; 11 F)

Output 5.3

Number of students trained in accelerated

basic education (M/F)
2400 0 995 (571 M; 440 F)

Number of students graduating from ABE

(M/F)
1680 0 949 (540 M; 409 F)

Percentage 70% 0% 95%

OUTPUT 6

OUTPUT 6.1

Number of SEAQE Africa strategic

partnerships with government education

administrative entities

established/strengthened 

2 0 1

Number of SEAQE partnerships with

NGO/UN entities

established/strengthened 

6 0 11

Number of SEAQE partnerships with

working groups/fora that have been

established or strengthened

2 0 8

Number of SEAQE partnerships with local

or private groups

established/strengthened

2 0 3

Number of SEAQE ADRA Norway

strategic education partnerships/networks
4 0 5 partnerships and 1 network

OUTPUT 6.2 0

Number of learning produced and 

disseminated (e.g. lessons learned 

documents, evaluation reports (final and 

impact), presentations at major groups, 

academic papers, thematic newsletters, 

articles, policy briefings, etc.)

32 0 20

Number of regional/international learning 

events.
5 0 4

OUTPUT 6.3

Development education activities in 

primary school classes.   
250 0 283

Volunteers on 3 solidarity trips working in 

programme
60 0 43

Meetings and/or seminars with diaspora 

from Ethiopia, Somalia or Myanmar 
30 0 18

KEY

CECs Community Education Committee

DoE Directorate of Education

 Increased programme support 

through development education
1

ADRA Norway has conducted events and development education activities. This includes presentations to schools (to 283 classrooms) and 

church or community presentations. ADRA Norway also has had regular meetings or seminars with the diaspora from Ethiopia, Somalia and 

Myanmar through 18 events. Many diaspora youth engaged in fundraising for the SEAQE programme in the annual door-to-door fundraising 

event of ADRA Norway and have become engaged in ADRA's activities. 43 volunteers have visited ADRA's projects in 2 solidarity trips. ADRA is 

confident it will exceed targets by EOP.

1

This output has been expanded under year 4, and even greater emphasis will be directed towards training and facilitating job placements and 

employment opportunities. Further tracer studies, confirming results related to employment and income generation will be conducted during 

2017.  ADRA Norway is confident it will achieve the targets by EOP.

2

1

2

Output Indicator 6.3

Number of development education 

activities

Increased learning amongst 

partners and education stakeholders

Output Indicator 6.2

Number of major knowledge and 

learning products developed and 

disseminated amongst partners 

(disaggregated by ADRA, external 

partners, South to South and South to 

North)

Within the Africa partners, 9 learning products have been shared. This includes baseline and MTR reports for each partner, and one TVET 

strategy in Somalia in partnership with Education Development Trust (formally CFBT). ADRA Somalia is also using their ADRA Somalia 

Facebook page to share information about SEAQE. ADRA Ethiopia developed the manual for Head Teachers, Supervisors and Education Office 

Staff, which has been shared with ADRA Norway, Somalia and South Sudan. ADRA South Sudan developed an education strategy, which they 

have now shared with some partners.  ADRA Norway has facilitated 4 international learning events.  ADRA regularly communicates with 

significant Norwegian and foreign stakeholders and dignitaries through presentations and disseminating project update documents highlighting 

learning and results.  The ADRA Norway website was fully redesigned in 2016, with more focus on the programs, partners and context within 

countries. It contains regular updates about SEAQE. ADRA Norway’s Facebook and Instagram page is also active.  ADRA is confident it will 

reach targets for EOP.

 Increased coordination amongst 

partners and education stakeholders

Output Indicator 6.1

Number of strategic education focused 

and active partnerships 

established/strengthened 

(disaggregated by ADRA, external 

partners, South to South and South to 

North) 

ADRA partners have been supporting government strategies and coordinating closely with other education stakeholders in each country in order 

to leverage results, maximize impact and ensure sustainability in education programmes. All ADRA partners are active members of their regional 

and national Education Clusters.  Additionally, ADRA Africa and Myanmar partners came together in a learning workshop early in Year Three. 

During this time, partnerships amongst SEAQE ADRA partners were strengthened and peer-to-peer learning and information exchanges took 

place. As part of the programmatic approach, ADRA Myanmar has also been involved in all of the ADRA regional learning activities. ADRA also 

has a more programmatic approach within each office to coordinate with other projects to share resources and services. ADRA coordinates with 

other INGOs and UN organizations, sub-contracts for UN organizations, and has CBOs sub-contracting for SEAQE. In 2016 10  strong 

partnerships, going beyond coordination, were in place across the three countries.

Teaching quality improved

Output Indicator 4.2.1

Percentage of trained teachers that are 

successfully using their professional 

development (ie fulfil defined criteria for 

delivering a competent lesson)

Through an ETLE sample, SEAQE found that 24% are currently utilizing their increased capacity provided them through this programme. While 

the target of 50% is not yet achieved, SEAQE partners are expecting to reach the target in Year 4. 

Students engage in co-curricular 

activities around cross cutting 

issues

Output Indicator 4.3.1

Number of co-curricular activities 

organised by schools/learning centres 

around cross cutting issues

ADRA Norway is confident that the programme will achieve their target on this indicator by EOP.

2

2

Women, vulnerable youth and children trained in literacy, life and vocational skills through Non-Formal Education programmes

Children and youth  receive 

accelerated learning support to 

reintegrate into formal schooling 

Output Indicator 5.3

Number of children and youth who 

pass exams for reintegration into formal 

schooling (disaggregated by age, 

gender, disability and geographic 

location)

Accelerated Basic Education (ABE) has made significant progress in 2016, and is now positioned to reach the programme target. 877 children 

graduated from ABE training in 2016 and are in a process of reintegration into formal schooling. In Somalia 593 completed the training, and 231 

in Sudan. This activity was finalized in 2016 for SEAQE Sudan and is now completed. For further information about reintegration of these 

students please refer to outcome 5.  

2

Women and vulnerable youth 

trained in vocational and business 

skills

Output Indicator 5.2

Percentage of vocational training 

students who successfully complete 

their course (disaggregated by gender 

and disability)

Women, vulnerable youth and 

children trained in literacy, cross 

cutting issues and life-skills in Non-

Formal Education programmes

Output Indicator 5.1 

a) Percentage of women, vulnerable 

youth and children who have attained 

literacy/numeracy  (disaggregated by 

gender, age and disability)

b) Percentage of women, vulnerable 

youth and children trained in cross 

cutting issues and lifeskills  who are 

able to demonstrate increased 

knowledge of cross cutting issues and 

lifeskills (disaggregated by gender, age 

and disability)

This will be demonstrated through a 

pre and post test and Knowledge, 

Attitude and Practise survey

In Somalia, literacy and numeracy trainings were offered in  non-formal education (NFE) centres alongside training on cross-cutting issues and 

life-skills including nutrition and hygiene, maternal and child health, peace-building and inclusive participation, reproductive health, environmental 

awareness.  ADRA Norway is confident it will exceed their targets by EOP.



ESC Education Sector Committee

IDPs Internally Displaced Persons

MoHD&PS Ministry of Human Deelopment and Public Service

NFE Non - Formal Education 

TBD To Be  Determined

EMIS Education Management Information System


